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Abstract
Teaching media ethics through civic education in Poland: Assumptions of the core curriculum

This article presents the results of an analysis of the scope and approach to media ethics is-

sues in the core curriculum for Civic Education in upper-secondary schools, published by the 

Ministry of National Education (Poland) in March 2025. The study employed qualitative and 

quantitative content analysis of the complete curriculum text. The analysis demonstrated that 

media ethics content appears in ten points (12.2% of all entries). Four dominant ethical prin-

ciples were identified in the document: accuracy and truthfulness of information, countering 

disinformation and manipulation, responsibility for messages and their social consequences, 

and critical evaluation of sources and credibility. The results indicate that media ethics con-

tent is distinctly practical, focusing on developing specific civic competencies.

Keywords: civic education, ethical competence, ethics teaching, media ethics, media literacy, 
MEN core curriculum 2025, Poland

From the 2025/2026 academic year, a new subject entitled “Civic Education” 
has been introduced in post-primary schools in Poland. Its fundamental aim 
is to develop civic competences among pupils, encourage them to engage in 
pro-social activities, and increase their interest in knowledge of the function-
ing of the state and society (MEN 2025a). The contemporary pupil for whom 
the “Civic Education” curriculum is designed, however, is a young citizen of 
a new generation, participating in social, political, and cultural life largely 
through digital media. With regard, therefore, to the contemporary under-
standing of citizenship, one may pose the question of whether the core cur-
riculum for “Civic Education” has considered the media context, particularly 
the ethical aspects of media and communication.

Literature review

The aim of civic education is to prepare the individual for active participation 
in democratic society. This consists in shaping the individual by providing 
them with information and experiences towards engaged and conscious par-
ticipation in public life. It is therefore concerned with equipping the pupil 
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with the appropriate knowledge and skills, as well as forming the attitudes 
necessary for engaging in democratic processes, and also with assisting in 
understanding rights and duties, in developing critical thinking, and in be-
coming active and conscious members of society (Alehegn, 2020; White et al., 
2023, p. 249). For this reason, civic education is also termed citizenship ed-
ucation and democracy education (Rahayu et al., 2024, p. 190; De Los Reyes 
Villareal et al., 2023).

Contemporary civic education takes into account the media context of the 
world, because media constitute natural environments of life and learning 
for young people, as well as for acquiring and developing civic competences. 
Media—both traditional and digital—and now also artificial intelligence—are 
most frequently the first channels of social and political communication, and 
thereby a source of information that shapes civic knowledge, views, and at-
titudes (Marcyński, 2025, pp. 198–199; Leśniczak, 2024; Zhou et al., 2025). 
In the network, there is an increasing number of applications or content that 
have a significant role in young citizens undertaking civic decisions or ac-
tions. Some of these are more conducive, while others are less so, to the de-
velopment of civic competences. Certain researchers, therefore, in examining 
the subject of contemporary citizenship, write explicitly of “digital citizen
ship,” having in mind this natural participation of media in shaping civic 
competencies today (Sandi S & Vera, 2025, p. 57).

Another aspect, however, related to media in developing civic competen-
cies is media and communication ethics, for instance in political, religious, or 
social contexts. The reliability of journalistic information, as well as political 
and administrative materials disseminated through the media, constitutes 
a fundamental prerequisite for informed civic decision-making and for the 
formation of individual opinions on matters of public, social, and cultural 
life. In this context, therefore, teaching media ethics (understanding how 
media and journalists ought to act in the public sphere from an ethical per-
spective) is increasingly treated as a core element of both media education 
and civic education (Laskowska, 2023; Laskowska, 2018; Karp, 2025, p. 636). 
The aim of formal education at various levels today is, after all, to prepare 
pupils for democracy in the post-truth era. For deepening civic competence, 
the teaching of such elements of media ethics as critical analysis of content, 
recognition of disinformation, manipulation, propaganda, fake news, and all 
other abuses of an ethical nature is particularly important (Zuhriyah, 2025, 
pp. 96–97; Santos Albardía et al., 2025, pp. 5–6, 8).
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In the view of researchers, the combination of media education, particularly 
education in the sphere of media ethics, with civic values reduces susceptibil-
ity to polarisation and disinformation (Santos Albardía et al., 2025, p. 8). Cur-
ricula that combine the analysis of manipulation with public debate build crit-
ical awareness and the ability to argue in civic discourse (Nguyen, 2021, pp. 46).

Frequently cited didactic methods in the effective teaching of media ethics 
and media education in general regarding civic education are “analyse-cre-
ate-share” and “create-reflect-act,” by means of which pupils analyse messag-
es, create their own content, and engage civically in concrete actions (Römer 
et al., 2023). These are therefore mainly practical activities: workshops and 
exercises incorporating elements of simulation projects.

Research aims and methodology

The aim of the research presented in the article is to determine the scope and 
the way issues are addressed related to media ethics in the core curriculum 
of the Ministry of National Education for the subject “Civic Education” in 
post-primary schools in Poland. The research questions are as follows: RQ1: 
Have issues related to media ethics been included in the 2025 core curricu-
lum of the Polish Ministry of National Education for the subject “Civic Edu
cation”? If so, to what extent and in what manner? RQ2: Do the points in 
the civic education core curriculum concerning the teaching of media ethics 
have mandatory or optional status? Research hypotheses have also been for-
mulated: H1: The 2025 MEN core curriculum for the subject “Civic Education” 
contains content related to media ethics. However, this content appears mar-
ginally, in limited quantity. H2: Content on media ethics appears in the “Civic 
Education” core curriculum, but solely as optional. This content is practical 
in nature, placing particular emphasis on developing the ethical competence 
of the young citizen.

The research was conducted between 2 and 9 November 2025. The analysis 
process proceeded in a systematic manner—each unit was evaluated in terms 
of the presence and character of references to selected ethical categories. The 
chosen research methods were qualitative and quantitative content analysis, 
whilst the research instrument consisted of an original categorisation key 
(see Table 1). The term “media ethics” (the principal analytical category) refers 
to a set of normative principles useful in evaluating the functioning of media, 
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encompassing ethical guidelines characteristic of the journalism profession 
and broadly understood broadcasters (Kononiuk, 2015, pp. 9–10).

Table 1. Categorisation key questionnaire

Category Media ethics

Subcategories

— �truth, reliability of information, separation of infor-
mation from commentary

— counteracting disinformation
— responsibility for message content

Indicators

— �references to facts and truth in communication 
guidelines 

— concerning the avoidance of manipulation
— content on critical media use

Units of Analysis Core curriculum points

Degree of Reference to Category
— direct
— indirect

Source: own elaboration.

The research material consisted of the complete text of the “Civic Education” 
core curriculum (basic scope) published in March 2025 (Regulation of the 
Minister of Education, 2025). It encompasses the following thematic sections: 
(1) I and Society, (2) School as Community, (3) Local and Regional Commu-
nity, (4) Democracy and Law, (5) Poland—Government, the World of Politics, 
and the Public Sphere, (6) Poland in Europe, (7) The World of Global Depend-
encies. Each of these sections contains detailed requirements concerning 
knowledge and skills, as well as optional requirements, from amongst which 
the teacher implements at least one. There are 45 mandatory core curriculum 
points (M=45), whilst there are 37 optional points (O=37), thus 82 in total.

Results

Based on content analysis of the civic education core curriculum in gener-
al secondary schools, it has been demonstrated that issues related to me-
dia ethics have been included in ten points, which constitutes 12.2% of all 
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curriculum provisions. This should be assessed as a high degree of reference 
to this subject matter. Direct reference to media ethics was observed in six 
core curriculum points, of which two are mandatory (V M11[1], V M12) and 
four optional (V O1, V O5, VII O3, VII O6). Indirect reference to media ethics, 
meanwhile, appears in four points, and all of these are optional (I O4, IV O5, 
VII O1, VII O2).1 This abbreviation should be read as follows: V M11 = fifth 
section in the core curriculum, 11th mandatory point. In the description of 
points, the section number is given first, then the status of the point (M—
mandatory, O—optional), and finally the point number in the core curriculum.

Direct reference to media ethics

The first point classified as a direct reference to media ethics comes from 
the fifth section of the core curriculum (Poland—Government, the World 
of Politics, and the Public Sphere) and reads as follows: [the pupil] “explains 
the influence of traditional and social media on the beliefs and attitudes of 
public opinion and on the functioning of society, the state, and democracy; 
explains threats associated with the dissemination of unverified information” 
(V M11). This content refers to key issues in media ethics, namely responsibil-
ity for reliability in the public sphere and the influence that media messages 
exert on social attitudes and the stability of democratic institutions. The sec-
ond part of this point is particularly important, in which there is informa-
tion about the consequences associated with the dissemination of unverified 
information. This is a general provision; however, this type of reference to 
disinformation threats necessitates in-depth reflection on, for instance, the 
ethical boundaries of freedom of speech, the obligations of both creators and 
recipients of content, as well as the consequences of unreliable messaging.

In the subsequent core curriculum point (V M12), the reference to media 
ethics concerns the competence of source verification and identification of 
disinformation. The pupil: “searches for credible and reliable sources of infor-
mation on selected socio-political topics; identifies examples of manipulation 
and disinformation as well as false information and is able to verify them” 

1	 This abbreviation should be read as follows: V M11 = fifth section in the core curriculum, 11th manda-
tory point. In the description of points, the section number is given first, then the status of the point 
(M—mandatory, O—optional), and finally the point number in the core curriculum.
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(V M12). This is a point from the section “Poland—Government, the World of 
Politics, and the Public Sphere” and is entirely devoted to ethical issues. The 
development of these skills is fundamental to creating a conscious civil soci-
ety capable of critical evaluation of media messages in an era of widespread 
information noise.

Similarly with the subsequent core curriculum point, this time optional, 
namely V O1 (section “Poland—Government, the World of Politics, and the 
Public Sphere”). According to its content, the analysis of election campaigns 
and persuasive messages requires reflection on the boundary between hon-
est persuasion and manipulation. The pupil: “analyses an election campaign, 
party programmes, and the manner of communication with citizens, and 
explains the influence of polls; critically evaluates persuasive messages—is 
able to distinguish facts from opinions and verify information” (V O1). The 
issues addressed here relate not only to media ethics but also to the ethics 
of political communication and the manner of reading and understanding 
media messages within its scope. This point concerns the responsibility of 
broadcasters for the social consequences of their persuasive actions.

Within the teaching of civic education, the competence of recognising the 
ideological profiles of media and evaluating their credibility is also deepened 
(V O5—section “Poland—Government, the World of Politics, and the Public 
Sphere”). The pupil: “presents the media landscape in Poland, distinguishes 
the ideological profiles of editorial offices, evaluates the credibility of select-
ed publications, and formulates opinions and discusses them with others” 
(V O5). This content once again directly refers to media ethics. Pupils learn 
the practical application of ethical criteria to the evaluation of media, which 
constitutes the essence of media competences in the axiological dimension.

Subsequently, within civic education, the competence of evaluating the im-
pact of, amongst others, technology corporations is also acquired and deep-
ened (VII O3—section “The World of Global Dependencies”). The pupil: “on 
selected examples evaluates the impact of international corporations, includ-
ing technological ones, on social and economic life as well as the environment, 
and also formulates an opinion on this matter and engages in discussion.” 
Although this point could be regarded as only an indirect reference to media 
ethics, it was decided to classify it as direct because nowadays—when speak-
ing of the impact of large media and technology conglomerates—this is most 
frequently connected with the ethical dimension of this issue. This topic may 
be addressed in schools in such a manner as to refer to the dilemmas of digital 
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ethics: responsibility for algorithms shaping the public sphere, the balance 
between freedom and user protection, and the conflict between the logic of 
profit and the common good.

Finally, acquiring and verifying information about international events 
(VII O6—section “The World of Global Dependencies”) requires the appli-
cation of ethical principles of reliability. According to this core curriculum 
point, the pupil “analyses a selected current event in the international arena, 
acquires and verifies information about it, formulates an opinion on the mat-
ter, and presents it” (VII O6). This competence is particularly important in an 
era of information conflicts, where the ability to critically evaluate sources 
concerning international events acquires a dimension that is not only cogni-
tive but above all ethical.

Indirect reference to media ethics

In the qualitative content analysis, indirect reference to media ethics was 
demonstrated in four points, and all of these are optional (I  O4, IV O5, 
VII O1, VII O2). Point I O4, from the section “I and Society,” concerns the 
transformations of Polish society after 1989, but with particular emphasis 
on technological development. The pupil: 

characterises selected transformations of Polish society after 1989 in the cultural, de-

mographic, social, and political dimensions, and in the sphere of technological develop-

ment; formulates an opinion and engages in discussion on possible social changes in the 

coming decades with particular emphasis on the development of digital technologies and 

changes in the natural environment (I O4). 

The analysis of social and cultural transformations after 1989 is indirectly, 
sometimes directly, connected with the ethical consequences of the digital 
revolution. Media ethics thus becomes—although it need not, of course, de-
pending on the manner of implementing this point—an important norma-
tive element in evaluating whether technology favours or threatens demo-
cratic and social values.

The subsequent core curriculum point in civic education (IV O5—section 
“Democracy and Law”) concerns, it is true, law, as it refers to the issue of 
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personal data protection and violation of personal rights, particularly on 
the internet, but indirectly also to media ethics and digital ethics, including 
responsibility on the internet. According to its wording, the pupil: “indicates 
basic methods of protecting one’s own personal data and explains forms of 
violating personal rights, particularly on the Internet; is able to report a vio-
lation of personal rights” (IV O5). In this provision one can discern such eth-
ical principles as the need to respect privacy in media, avoiding unnecessary 
disclosure of information in order to prevent cyberbullying, responsibility for 
content transmitted, particularly concerning other persons, and strengthen-
ing the culture of reliability through reporting violations.

In point VII O1 from the section “The World of Global Dependencies,” an 
indirect reference to media ethics is also discernible; it concerns the evalua-
tion of arguments about the consequences of migratory movements and the 
verification of facts and analysis of opinions. The pupil: “evaluates arguments 
cited in public debate about the consequences of migratory movements in 
the world, and verifies facts and analyses opinions on this topic, and also 
formulates their position and engages in discussion” (VII O1). Public debate 
on migration is largely connected with media, and the evaluation of argu-
mentation in the public sphere also possesses an ethical dimension (the ex-
tent to which content on this topic is credible). The verification of facts and 
analysis of opinions require, after all, the application of ethical standards of 
journalistic reliability.

The subsequent point (VII O2—section “The World of Global Dependen-
cies”) concerns the competence of searching for information about the activ-
ities of social organisations towards solving a global problem. According to 
its wording, the pupil: “searches for information about actions undertaken 
by social organisations and citizens towards solving a selected global prob-
lem, evaluates them, and as far as possible engages in selected ones” (VII O2). 
Once again, this point also contains an element of the skill of searching for 
information and subsequently evaluating it in terms of credibility. Today, the 
activities of social organisations are communicated and promoted primarily 
through media. The evaluation of these activities requires ethical reflection 
on the communication of organisations. The pupil must be able to evaluate 
whether the organisation’s message is authentic, transparent, and consistent 
with ethical standards of communication, including being free from emotion-
al manipulation.
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Media ethical principles most frequently 
appearing in the core curriculum

On the basis of the analysis conducted, it is possible to distinguish the most 
frequently appearing guidelines of media ethics in the civic education core 
curriculum. The first of these is reliability of information. This is a principle 
included in all six points directly referring to media ethics (V M11, V M12, 
V O1, V O5, VII O3, VII O6) and in selected ones indirectly referring to the is-
sue (VII O1, VII O2). The second ethical principle, similar to the first, is coun-
teracting disinformation and manipulation in media messages. It is observ-
able in points treating threats arising from unverified information (V M11), 
identification of disinformation (V M12), distinguishing facts from opinions, 
and verification of persuasive messages (V O1). In addition, it finds its reflec-
tion in the context of fact verification in public debate (VII O1). The third 
principle, meanwhile, connected with the previous ones, is the principle of 
critical evaluation of message credibility. It concerns the identification of 
reliable sources (V O12), the assessment of the credibility of publications, 
and the recognition of the ideological profiles of media outlets (V O5), as well 
as the verification of information related to international events (VII O6). 
The fourth principle is responsibility for communication and its social con-
sequences. This principle is reflected in analyses of the media’s influence on 
public opinion and democratic processes (V O11), in discussions concerning 
the boundary between persuasion and manipulation (V O1), and in evalua-
tions of the impact exerted by technology corporations (VII O3).

Summary and concluding remarks

In the study, using the method of content analysis of the 2025 civic edu-
cation core curriculum for post-primary schools, it has been demonstrated 
that issues related to media ethics are included therein; moreover, they are 
extensive and detailed, occupying as much as 12.2% of all core curriculum 
points. In connection with the above, the first hypothesis (H1)—according 
to which content in the sphere of media ethics was to be merely marginal in 
character—has not been confirmed. Regarding the second hypothesis (H2), 
content concerning media ethics was to be optional in character. The analysis 
conducted has partially confirmed these assumptions—this content appears 
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both in the form of mandatory points (two direct points) and optional points 
(eight points). This signifies that media ethics is not merely an optional ad-
dition but constitutes an integral and obligatory element of civic education 
in Polish schools.

In presenting the subsequent conclusions, it is worth referring to the 
manner of addressing issues related to media ethics in the civic education 
core curriculum. Firstly, these issues have not been presented in the form of 
a separate section but have been placed in various sections: I. “I and Society” 
(1 point), IV. “Democracy and Law” (1 point), V. “Poland—Government, the 
World of Politics, and the Public Sphere” (4 points), VII. “The World of Global 
Dependencies” (4 points). Sections V and VII draw particular attention in 
this context, in which there appear as many as 4 core curriculum points each 
on the topic of media ethics, on the basis of which it can be inferred that 
media ethical competence constitutes an important element of conscious 
participation in the political and public life of the country and the world 
(international politics). This approach to ethical issues is identical with the 
recommendations of researchers concerned with civic education, who empha-
sise that its important aim is to prepare the individual for active functioning 
in democratic society at the national and international levels (Alehegn, 2020; 
White et al., 2023).

The analysis has also demonstrated that the most frequent issues related 
to media ethics are: reliability of information, counteracting disinformation 
and manipulation, critical evaluation of sources and credibility, and respon-
sibility for message content and its social consequences. The principle of re-
liability and truth of information is observable in all six points with direct 
reference to media ethics. According to the 2025 civic education curriculum, 
therefore, truth in public communication is the foundation of a well-func-
tioning democratic system. This assumption—emphasising information re-
liability as an essential factor in undertaking appropriate civic decisions—
corresponds with current content in the subject literature (Zuhriyah, 2025).

Bearing in mind the data obtained, it must be emphasised that it is grat-
ifying that the teaching of media ethics is finding increasingly greater ex-
pression in formal school education. This knowledge, and above all the prac-
tical dimension of media ethical competence, is a necessity for every user 
of a smartphone or the internet today. This is important for many reasons, 
amongst others because, possessing such skills as verifying sources, credibili-
ty, manipulation, and disinformation—thus a highly developed media ethical 
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competence—it is possible to undertake sound decisions concerning every 
dimension of life, also in relation to civic matters. An uninformed citizen, 
after all, or one relying on false information and manipulations, is a citizen 
undertaking improper decisions towards themselves, loved ones, and their 
own country, which can lead to serious consequences. Today, media ethi-
cal competence is a set of many difficult skills, possible however to develop 
through the process of appropriately designed education.
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