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Research clearly shows that in the era of digitalization, information over-
load, and the widespread presence of social media, the ability to critically 
analyze content, recognize disinformation, and use media in a conscious and 
responsible manner has become one of the key conditions for functioning in 
social and civic life. Media competences today go far beyond passive recep-
tion of information; they also include its interpretation, selection, creation, 
and ethical dissemination. This is particularly important in the context of 
the growing scale of fake news, information manipulation, and algorithmic 
mechanisms that shape how users perceive reality.

Contemporary studies emphasize that media education should be contin-
uous and systemic—encompassing both children and youth as well as adults, 
who also operate in a rapidly changing communication environment. The dy-
namic development of technologies, platforms, and forms of communication 
means that these competences require continual updating. Their absence may 
lead not only to susceptibility to manipulation and disinformation, but also 
to digital exclusion, disorientation in the information space, and difficulties 
in making informed social and political decisions. For this reason, media 
education is increasingly recognized as a fundamental component of civic 
education and an essential element of preparation for life in the information 
society.

These issues are addressed extensively in the first article by Małgorzata 
Laskowska, Teaching media ethics through civic education in Poland: Assumptions 
of the core curriculum. The text demonstrates how the new subject “Civic Ed-
ucation” in Poland responds to the challenges of the contemporary world, in 
which young people function primarily within digital media environments. 
The author analyzes the extent to which the Polish core curriculum incor-
porates key issues such as disinformation, manipulation, responsibility for 
communication, and critical thinking. This is an engaging and timely article 
for anyone interested in understanding how the education system prepares 
students for conscious participation in democracy in the age of information. 
The article also highlights specific skills, such as source verification, mes-
sage analysis, and the recognition of manipulation, that are now considered 
fundamental civic competences. In doing so, it shows how education can 
counteract social polarization and strengthen young people’s resilience to 
disinformation.

The issue of media education, particularly its urgent necessity, is also indi-
rectly addressed in the second article by Tomáš Dvorský, Gabriel Eštok and 
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Mária Denciová, Disinformation ecosystem and its impact on Slovakia youth. The 
authors analyze the growing phenomenon of disinformation in the Slovak 
online space and its impact on young people. They demonstrate how social 
media, algorithms, and so-called information bubbles shape the attitudes of 
youth, increasing their susceptibility to manipulation, radicalization, and 
polarization. This insightful study helps explain why young people often 
struggle to distinguish between true and false information and what con-
sequences this has for democratic life and social stability. The authors also 
present empirical research findings, including differences related to gender 
and type of schooling, and propose practical solutions, from strengthening 
media education to using technological tools, that can help reduce the impact 
of disinformation and increase societal resilience.

A different yet equally important issue is explored in the third article by 
Maciej Nowakowski, Social networks and minority language speakers: A pan-Eu-
ropean comparison of development, initiatives and challenges. The text focuses 
on the place of minority languages in the digital world, showing that their 
survival today depends not only on their presence in education or tradition-
al media, but above all on their visibility in digital spaces, especially social 
media. The author compares four cases: Silesian, Provençal, Andalusian, and 
Scottish Gaelic, demonstrating how different models of institutional support 
and grassroots activity influence their prestige, usage, and attractiveness 
among younger users. The article makes clear that the absence of a language 
in digital spaces may lead to its gradual disappearance from the everyday 
communicative practices of future generations. At the same time, it suggests 
that combining grassroots creativity with well-designed language policies 
and institutional support can effectively strengthen linguistic diversity in 
Europe.

The final article in this issue addresses the fundamental problem of truth 
in the media. In The media in the face of truth: Speaking, listening and conversion, 
Maciej Radej offers a profound reflection on the place of truth in media com-
munication, arguing that the contemporary crisis concerns not truth itself, 
but rather the human attitude toward it. The author explores the distinc-
tion between “true speech” and “spoken truth,” emphasizing the importance 
of responsibility, attentive listening, and an inner openness to truth. This 
is a reflective and inspiring text for those who wish to better understand 
how media shape our thinking, choices, and social relationships. The article 
also highlights the dangers of fragmented communication, relativism, and 
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habituation to illusion, all of which weaken the ability to distinguish truth 
from falsehood. At the same time, it demonstrates that only a genuine turn 
toward truth, on the part of both media producers and audiences, can trans-
form media into a space of authentic dialogue, freedom, and responsibility, 
and help rebuild trust in social communication.

Although the articles presented in this issue address diverse topics, they 
share a common concern: the quality of communication in a world dominated 
by digital media. Together, they show that the future of democratic societies 
depends not only on access to information, but above all on the ability to 
understand, evaluate, and use it responsibly.
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Abstract
Teaching media ethics through civic education in Poland: Assumptions of the core curriculum

This article presents the results of an analysis of the scope and approach to media ethics is-

sues in the core curriculum for Civic Education in upper-secondary schools, published by the 

Ministry of National Education (Poland) in March 2025. The study employed qualitative and 

quantitative content analysis of the complete curriculum text. The analysis demonstrated that 

media ethics content appears in ten points (12.2% of all entries). Four dominant ethical prin-

ciples were identified in the document: accuracy and truthfulness of information, countering 

disinformation and manipulation, responsibility for messages and their social consequences, 

and critical evaluation of sources and credibility. The results indicate that media ethics con-

tent is distinctly practical, focusing on developing specific civic competencies.

Keywords: civic education, ethical competence, ethics teaching, media ethics, media literacy, 
MEN core curriculum 2025, Poland

From the 2025/2026 academic year, a new subject entitled “Civic Education” 
has been introduced in post-primary schools in Poland. Its fundamental aim 
is to develop civic competences among pupils, encourage them to engage in 
pro-social activities, and increase their interest in knowledge of the function-
ing of the state and society (MEN 2025a). The contemporary pupil for whom 
the “Civic Education” curriculum is designed, however, is a young citizen of 
a new generation, participating in social, political, and cultural life largely 
through digital media. With regard, therefore, to the contemporary under-
standing of citizenship, one may pose the question of whether the core cur-
riculum for “Civic Education” has considered the media context, particularly 
the ethical aspects of media and communication.

Literature review

The aim of civic education is to prepare the individual for active participation 
in democratic society. This consists in shaping the individual by providing 
them with information and experiences towards engaged and conscious par-
ticipation in public life. It is therefore concerned with equipping the pupil 
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with the appropriate knowledge and skills, as well as forming the attitudes 
necessary for engaging in democratic processes, and also with assisting in 
understanding rights and duties, in developing critical thinking, and in be-
coming active and conscious members of society (Alehegn, 2020; White et al., 
2023, p. 249). For this reason, civic education is also termed citizenship ed-
ucation and democracy education (Rahayu et al., 2024, p. 190; De Los Reyes 
Villareal et al., 2023).

Contemporary civic education takes into account the media context of the 
world, because media constitute natural environments of life and learning 
for young people, as well as for acquiring and developing civic competences. 
Media—both traditional and digital—and now also artificial intelligence—are 
most frequently the first channels of social and political communication, and 
thereby a source of information that shapes civic knowledge, views, and at-
titudes (Marcyński, 2025, pp. 198–199; Leśniczak, 2024; Zhou et al., 2025). 
In the network, there is an increasing number of applications or content that 
have a significant role in young citizens undertaking civic decisions or ac-
tions. Some of these are more conducive, while others are less so, to the de-
velopment of civic competences. Certain researchers, therefore, in examining 
the subject of contemporary citizenship, write explicitly of “digital citizen
ship,” having in mind this natural participation of media in shaping civic 
competencies today (Sandi S & Vera, 2025, p. 57).

Another aspect, however, related to media in developing civic competen-
cies is media and communication ethics, for instance in political, religious, or 
social contexts. The reliability of journalistic information, as well as political 
and administrative materials disseminated through the media, constitutes 
a fundamental prerequisite for informed civic decision-making and for the 
formation of individual opinions on matters of public, social, and cultural 
life. In this context, therefore, teaching media ethics (understanding how 
media and journalists ought to act in the public sphere from an ethical per-
spective) is increasingly treated as a core element of both media education 
and civic education (Laskowska, 2023; Laskowska, 2018; Karp, 2025, p. 636). 
The aim of formal education at various levels today is, after all, to prepare 
pupils for democracy in the post-truth era. For deepening civic competence, 
the teaching of such elements of media ethics as critical analysis of content, 
recognition of disinformation, manipulation, propaganda, fake news, and all 
other abuses of an ethical nature is particularly important (Zuhriyah, 2025, 
pp. 96–97; Santos Albardía et al., 2025, pp. 5–6, 8).
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In the view of researchers, the combination of media education, particularly 
education in the sphere of media ethics, with civic values reduces susceptibil-
ity to polarisation and disinformation (Santos Albardía et al., 2025, p. 8). Cur-
ricula that combine the analysis of manipulation with public debate build crit-
ical awareness and the ability to argue in civic discourse (Nguyen, 2021, pp. 46).

Frequently cited didactic methods in the effective teaching of media ethics 
and media education in general regarding civic education are “analyse-cre-
ate-share” and “create-reflect-act,” by means of which pupils analyse messag-
es, create their own content, and engage civically in concrete actions (Römer 
et al., 2023). These are therefore mainly practical activities: workshops and 
exercises incorporating elements of simulation projects.

Research aims and methodology

The aim of the research presented in the article is to determine the scope and 
the way issues are addressed related to media ethics in the core curriculum 
of the Ministry of National Education for the subject “Civic Education” in 
post-primary schools in Poland. The research questions are as follows: RQ1: 
Have issues related to media ethics been included in the 2025 core curricu-
lum of the Polish Ministry of National Education for the subject “Civic Edu
cation”? If so, to what extent and in what manner? RQ2: Do the points in 
the civic education core curriculum concerning the teaching of media ethics 
have mandatory or optional status? Research hypotheses have also been for-
mulated: H1: The 2025 MEN core curriculum for the subject “Civic Education” 
contains content related to media ethics. However, this content appears mar-
ginally, in limited quantity. H2: Content on media ethics appears in the “Civic 
Education” core curriculum, but solely as optional. This content is practical 
in nature, placing particular emphasis on developing the ethical competence 
of the young citizen.

The research was conducted between 2 and 9 November 2025. The analysis 
process proceeded in a systematic manner—each unit was evaluated in terms 
of the presence and character of references to selected ethical categories. The 
chosen research methods were qualitative and quantitative content analysis, 
whilst the research instrument consisted of an original categorisation key 
(see Table 1). The term “media ethics” (the principal analytical category) refers 
to a set of normative principles useful in evaluating the functioning of media, 
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encompassing ethical guidelines characteristic of the journalism profession 
and broadly understood broadcasters (Kononiuk, 2015, pp. 9–10).

Table 1. Categorisation key questionnaire

Category Media ethics

Subcategories

— �truth, reliability of information, separation of infor-
mation from commentary

— counteracting disinformation
— responsibility for message content

Indicators

— �references to facts and truth in communication 
guidelines 

— concerning the avoidance of manipulation
— content on critical media use

Units of Analysis Core curriculum points

Degree of Reference to Category
— direct
— indirect

Source: own elaboration.

The research material consisted of the complete text of the “Civic Education” 
core curriculum (basic scope) published in March 2025 (Regulation of the 
Minister of Education, 2025). It encompasses the following thematic sections: 
(1) I and Society, (2) School as Community, (3) Local and Regional Commu-
nity, (4) Democracy and Law, (5) Poland—Government, the World of Politics, 
and the Public Sphere, (6) Poland in Europe, (7) The World of Global Depend-
encies. Each of these sections contains detailed requirements concerning 
knowledge and skills, as well as optional requirements, from amongst which 
the teacher implements at least one. There are 45 mandatory core curriculum 
points (M=45), whilst there are 37 optional points (O=37), thus 82 in total.

Results

Based on content analysis of the civic education core curriculum in gener-
al secondary schools, it has been demonstrated that issues related to me-
dia ethics have been included in ten points, which constitutes 12.2% of all 
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curriculum provisions. This should be assessed as a high degree of reference 
to this subject matter. Direct reference to media ethics was observed in six 
core curriculum points, of which two are mandatory (V M11[1], V M12) and 
four optional (V O1, V O5, VII O3, VII O6). Indirect reference to media ethics, 
meanwhile, appears in four points, and all of these are optional (I O4, IV O5, 
VII O1, VII O2).1 This abbreviation should be read as follows: V M11 = fifth 
section in the core curriculum, 11th mandatory point. In the description of 
points, the section number is given first, then the status of the point (M—
mandatory, O—optional), and finally the point number in the core curriculum.

Direct reference to media ethics

The first point classified as a direct reference to media ethics comes from 
the fifth section of the core curriculum (Poland—Government, the World 
of Politics, and the Public Sphere) and reads as follows: [the pupil] “explains 
the influence of traditional and social media on the beliefs and attitudes of 
public opinion and on the functioning of society, the state, and democracy; 
explains threats associated with the dissemination of unverified information” 
(V M11). This content refers to key issues in media ethics, namely responsibil-
ity for reliability in the public sphere and the influence that media messages 
exert on social attitudes and the stability of democratic institutions. The sec-
ond part of this point is particularly important, in which there is informa-
tion about the consequences associated with the dissemination of unverified 
information. This is a general provision; however, this type of reference to 
disinformation threats necessitates in-depth reflection on, for instance, the 
ethical boundaries of freedom of speech, the obligations of both creators and 
recipients of content, as well as the consequences of unreliable messaging.

In the subsequent core curriculum point (V M12), the reference to media 
ethics concerns the competence of source verification and identification of 
disinformation. The pupil: “searches for credible and reliable sources of infor-
mation on selected socio-political topics; identifies examples of manipulation 
and disinformation as well as false information and is able to verify them” 

1	 This abbreviation should be read as follows: V M11 = fifth section in the core curriculum, 11th manda-
tory point. In the description of points, the section number is given first, then the status of the point 
(M—mandatory, O—optional), and finally the point number in the core curriculum.
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(V M12). This is a point from the section “Poland—Government, the World of 
Politics, and the Public Sphere” and is entirely devoted to ethical issues. The 
development of these skills is fundamental to creating a conscious civil soci-
ety capable of critical evaluation of media messages in an era of widespread 
information noise.

Similarly with the subsequent core curriculum point, this time optional, 
namely V O1 (section “Poland—Government, the World of Politics, and the 
Public Sphere”). According to its content, the analysis of election campaigns 
and persuasive messages requires reflection on the boundary between hon-
est persuasion and manipulation. The pupil: “analyses an election campaign, 
party programmes, and the manner of communication with citizens, and 
explains the influence of polls; critically evaluates persuasive messages—is 
able to distinguish facts from opinions and verify information” (V O1). The 
issues addressed here relate not only to media ethics but also to the ethics 
of political communication and the manner of reading and understanding 
media messages within its scope. This point concerns the responsibility of 
broadcasters for the social consequences of their persuasive actions.

Within the teaching of civic education, the competence of recognising the 
ideological profiles of media and evaluating their credibility is also deepened 
(V O5—section “Poland—Government, the World of Politics, and the Public 
Sphere”). The pupil: “presents the media landscape in Poland, distinguishes 
the ideological profiles of editorial offices, evaluates the credibility of select-
ed publications, and formulates opinions and discusses them with others” 
(V O5). This content once again directly refers to media ethics. Pupils learn 
the practical application of ethical criteria to the evaluation of media, which 
constitutes the essence of media competences in the axiological dimension.

Subsequently, within civic education, the competence of evaluating the im-
pact of, amongst others, technology corporations is also acquired and deep-
ened (VII O3—section “The World of Global Dependencies”). The pupil: “on 
selected examples evaluates the impact of international corporations, includ-
ing technological ones, on social and economic life as well as the environment, 
and also formulates an opinion on this matter and engages in discussion.” 
Although this point could be regarded as only an indirect reference to media 
ethics, it was decided to classify it as direct because nowadays—when speak-
ing of the impact of large media and technology conglomerates—this is most 
frequently connected with the ethical dimension of this issue. This topic may 
be addressed in schools in such a manner as to refer to the dilemmas of digital 



    16

Małgorzata Laskowska

ethics: responsibility for algorithms shaping the public sphere, the balance 
between freedom and user protection, and the conflict between the logic of 
profit and the common good.

Finally, acquiring and verifying information about international events 
(VII O6—section “The World of Global Dependencies”) requires the appli-
cation of ethical principles of reliability. According to this core curriculum 
point, the pupil “analyses a selected current event in the international arena, 
acquires and verifies information about it, formulates an opinion on the mat-
ter, and presents it” (VII O6). This competence is particularly important in an 
era of information conflicts, where the ability to critically evaluate sources 
concerning international events acquires a dimension that is not only cogni-
tive but above all ethical.

Indirect reference to media ethics

In the qualitative content analysis, indirect reference to media ethics was 
demonstrated in four points, and all of these are optional (I  O4, IV O5, 
VII O1, VII O2). Point I O4, from the section “I and Society,” concerns the 
transformations of Polish society after 1989, but with particular emphasis 
on technological development. The pupil: 

characterises selected transformations of Polish society after 1989 in the cultural, de-

mographic, social, and political dimensions, and in the sphere of technological develop-

ment; formulates an opinion and engages in discussion on possible social changes in the 

coming decades with particular emphasis on the development of digital technologies and 

changes in the natural environment (I O4). 

The analysis of social and cultural transformations after 1989 is indirectly, 
sometimes directly, connected with the ethical consequences of the digital 
revolution. Media ethics thus becomes—although it need not, of course, de-
pending on the manner of implementing this point—an important norma-
tive element in evaluating whether technology favours or threatens demo-
cratic and social values.

The subsequent core curriculum point in civic education (IV O5—section 
“Democracy and Law”) concerns, it is true, law, as it refers to the issue of 
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personal data protection and violation of personal rights, particularly on 
the internet, but indirectly also to media ethics and digital ethics, including 
responsibility on the internet. According to its wording, the pupil: “indicates 
basic methods of protecting one’s own personal data and explains forms of 
violating personal rights, particularly on the Internet; is able to report a vio-
lation of personal rights” (IV O5). In this provision one can discern such eth-
ical principles as the need to respect privacy in media, avoiding unnecessary 
disclosure of information in order to prevent cyberbullying, responsibility for 
content transmitted, particularly concerning other persons, and strengthen-
ing the culture of reliability through reporting violations.

In point VII O1 from the section “The World of Global Dependencies,” an 
indirect reference to media ethics is also discernible; it concerns the evalua-
tion of arguments about the consequences of migratory movements and the 
verification of facts and analysis of opinions. The pupil: “evaluates arguments 
cited in public debate about the consequences of migratory movements in 
the world, and verifies facts and analyses opinions on this topic, and also 
formulates their position and engages in discussion” (VII O1). Public debate 
on migration is largely connected with media, and the evaluation of argu-
mentation in the public sphere also possesses an ethical dimension (the ex-
tent to which content on this topic is credible). The verification of facts and 
analysis of opinions require, after all, the application of ethical standards of 
journalistic reliability.

The subsequent point (VII O2—section “The World of Global Dependen-
cies”) concerns the competence of searching for information about the activ-
ities of social organisations towards solving a global problem. According to 
its wording, the pupil: “searches for information about actions undertaken 
by social organisations and citizens towards solving a selected global prob-
lem, evaluates them, and as far as possible engages in selected ones” (VII O2). 
Once again, this point also contains an element of the skill of searching for 
information and subsequently evaluating it in terms of credibility. Today, the 
activities of social organisations are communicated and promoted primarily 
through media. The evaluation of these activities requires ethical reflection 
on the communication of organisations. The pupil must be able to evaluate 
whether the organisation’s message is authentic, transparent, and consistent 
with ethical standards of communication, including being free from emotion-
al manipulation.
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Media ethical principles most frequently 
appearing in the core curriculum

On the basis of the analysis conducted, it is possible to distinguish the most 
frequently appearing guidelines of media ethics in the civic education core 
curriculum. The first of these is reliability of information. This is a principle 
included in all six points directly referring to media ethics (V M11, V M12, 
V O1, V O5, VII O3, VII O6) and in selected ones indirectly referring to the is-
sue (VII O1, VII O2). The second ethical principle, similar to the first, is coun-
teracting disinformation and manipulation in media messages. It is observ-
able in points treating threats arising from unverified information (V M11), 
identification of disinformation (V M12), distinguishing facts from opinions, 
and verification of persuasive messages (V O1). In addition, it finds its reflec-
tion in the context of fact verification in public debate (VII O1). The third 
principle, meanwhile, connected with the previous ones, is the principle of 
critical evaluation of message credibility. It concerns the identification of 
reliable sources (V O12), the assessment of the credibility of publications, 
and the recognition of the ideological profiles of media outlets (V O5), as well 
as the verification of information related to international events (VII O6). 
The fourth principle is responsibility for communication and its social con-
sequences. This principle is reflected in analyses of the media’s influence on 
public opinion and democratic processes (V O11), in discussions concerning 
the boundary between persuasion and manipulation (V O1), and in evalua-
tions of the impact exerted by technology corporations (VII O3).

Summary and concluding remarks

In the study, using the method of content analysis of the 2025 civic edu-
cation core curriculum for post-primary schools, it has been demonstrated 
that issues related to media ethics are included therein; moreover, they are 
extensive and detailed, occupying as much as 12.2% of all core curriculum 
points. In connection with the above, the first hypothesis (H1)—according 
to which content in the sphere of media ethics was to be merely marginal in 
character—has not been confirmed. Regarding the second hypothesis (H2), 
content concerning media ethics was to be optional in character. The analysis 
conducted has partially confirmed these assumptions—this content appears 
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both in the form of mandatory points (two direct points) and optional points 
(eight points). This signifies that media ethics is not merely an optional ad-
dition but constitutes an integral and obligatory element of civic education 
in Polish schools.

In presenting the subsequent conclusions, it is worth referring to the 
manner of addressing issues related to media ethics in the civic education 
core curriculum. Firstly, these issues have not been presented in the form of 
a separate section but have been placed in various sections: I. “I and Society” 
(1 point), IV. “Democracy and Law” (1 point), V. “Poland—Government, the 
World of Politics, and the Public Sphere” (4 points), VII. “The World of Global 
Dependencies” (4 points). Sections V and VII draw particular attention in 
this context, in which there appear as many as 4 core curriculum points each 
on the topic of media ethics, on the basis of which it can be inferred that 
media ethical competence constitutes an important element of conscious 
participation in the political and public life of the country and the world 
(international politics). This approach to ethical issues is identical with the 
recommendations of researchers concerned with civic education, who empha-
sise that its important aim is to prepare the individual for active functioning 
in democratic society at the national and international levels (Alehegn, 2020; 
White et al., 2023).

The analysis has also demonstrated that the most frequent issues related 
to media ethics are: reliability of information, counteracting disinformation 
and manipulation, critical evaluation of sources and credibility, and respon-
sibility for message content and its social consequences. The principle of re-
liability and truth of information is observable in all six points with direct 
reference to media ethics. According to the 2025 civic education curriculum, 
therefore, truth in public communication is the foundation of a well-func-
tioning democratic system. This assumption—emphasising information re-
liability as an essential factor in undertaking appropriate civic decisions—
corresponds with current content in the subject literature (Zuhriyah, 2025).

Bearing in mind the data obtained, it must be emphasised that it is grat-
ifying that the teaching of media ethics is finding increasingly greater ex-
pression in formal school education. This knowledge, and above all the prac-
tical dimension of media ethical competence, is a necessity for every user 
of a smartphone or the internet today. This is important for many reasons, 
amongst others because, possessing such skills as verifying sources, credibili-
ty, manipulation, and disinformation—thus a highly developed media ethical 
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competence—it is possible to undertake sound decisions concerning every 
dimension of life, also in relation to civic matters. An uninformed citizen, 
after all, or one relying on false information and manipulations, is a citizen 
undertaking improper decisions towards themselves, loved ones, and their 
own country, which can lead to serious consequences. Today, media ethi-
cal competence is a set of many difficult skills, possible however to develop 
through the process of appropriately designed education.
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Abstract
The disinformation ecosystem and efforts at countering disinformation among Slovak youth

This study addresses the research problem of the increasing exposure of Slovak youth to the 

disinformation ecosystem and its impact on their ability to critically evaluate information. 

The research aims to (1) assess the current impact of disinformation on young people in Slo-

vakia and (2) identify effective interventions to mitigate its negative effects. The study applies 

a qualitative research design combining primary empirical research conducted among sec-

ondary school students with qualitative content analysis (n = 500, Košice and Prešov regions, 

2023) and documentary analysis of secondary sources. Primary research findings reveal no 

evidence of extremist tendencies among respondents, yet notable subgroup differences were 

identified: secondary grammar school students and female respondents demonstrated greater 

critical awareness and openness to plurality of opinion. The study concludes that strengthen-

ing media literacy and critical thinking through education and civic engagement is essential 

for enhancing resilience to disinformation and supporting democratic stability.

Keywords: disinformation, disinformation ecosystem, youth, media literacy, Slovakia

Over the last decade, there has been an increase in the spread of disinfor-
mation in the Slovak online space, which poses a challenge for society and 
especially for the younger generation. This trend is related to the increasing 
availability of digital technologies, the growth of social networks and chang-
es in the way young people receive and process information. Young people are 
among the most active users of media and social platforms and are therefore 
often exposed to a large amount of false or manipulative information that 
can influence their perception of reality, their trust in democratic institu-
tions and their overall attitudes towards social issues. The long-term impact 
of distorted information can have a negative effect on their value system, 
civic attitudes and ability to navigate democratic discourse. The disinforma-
tion ecosystem, which includes several different actors operating on social 
networks using algorithms and information bubbles, helps to reinforce po-
larisation and susceptibility to extremism. This phenomenon requires a com-
prehensive approach that, in addition to better regulation of the online space, 
also includes media education aimed at developing critical thinking among 
young people so that they can be effectively protected from the negative 
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consequences of the wave of disinformation. This article therefore analyses 
the disinformation ecosystem in Slovakia and its impact on young people, 
as well as possible solutions in this area. Although the issue of the impact 
of disinformation on young people is the subject of growing interest among 
experts, it remains a relatively unexplored area in the Slovak context. The 
lack of empirical data on how young people respond to disinformation con-
tent and what factors increase their vulnerability poses a challenge for both 
research and the development of preventive strategies.

This study employs several key concepts, the definition of which is essen-
tial for a precise understanding of the research problem. The following defi-
nitions also reflect the prevailing understanding in current international re-
search. Disinformation is information that is false and intentionally created 
with the aim of harming a person, social group, organization, or state (War-
dle & Derakhshan, 2017). Wardle and Derakhshan subsequently distinguish 
between misinformation (false content without intentional manipulation), 
disinformation (intentional falsehood), and malinformation (true content 
used with the intent to harm). For the purposes of this study, the central 
concept is disinformation in its intentional dimension, since the analyzed 
phenomena—coordinated campaigns, algorithmic narrative amplification, 
and the use of the information environment for political manipulation—pre-
suppose intentionality on the part of the actors.

The disinformation ecosystem represents a more comprehensive analytical 
framework that goes beyond individual pieces of disinformation. We under-
stand it to be a complex system of actors, processes, and tools that work in 
a coordinated manner to spread false or misleading information with the 
aim of influencing public opinion. The ecosystem encompasses various plat-
forms, social media algorithms, media outlets, and actors—both state and 
non-state—that create and amplify disinformation content. The concept of an 
ecosystem emphasizes the systemic and adaptive nature of the phenomenon: 
disinformation does not operate in isolation but is part of interconnected 
networks in which it is amplified and reproduced (Benkler, Faris, & Roberts, 
2018). It seems likely that it is precisely this systemic nature of the disinfor-
mation environment that explains why isolated interventions—such as one-
off fact-checking campaigns—have limited long-term effects.

For the purposes of this study, youth is defined as the age group from 16 
to 20 years old, assessed not only by age but also by social and educational 
status. The relevance of this age definition lies in the fact that this is a group 
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growing up in an environment where digital media and social networks serve 
as primary information channels, which distinguishes them from older gen-
erations in how they process and evaluate information.

In this study, media literacy is understood as a set of skills and abilities 
necessary for the critical understanding, evaluation, and creation of media 
messages and content. It includes the ability to access, analyze, evaluate, and 
creatively use media, as well as a critical attitude toward media information 
that enables responsible media use and increases resilience to disinformation 
(Schwendowius & Terstegen, citing Baacke, 2021). Baacke’s (1997) classic tax-
onomy distinguishes four basic areas: media literacy (Medienkunde), media 
criticism (Medienkritik), media design (Mediengestaltung), and media use 
(Mediennutzung). This four-dimensional structure remains the reference 
framework in European research, although newer approaches expand it to 
include digital and data literacy (Ferrari, 2013; Hobbs, 2017). Media literacy 
is not merely an individual competence but also a social practice. Its devel-
opment depends on institutional conditions, particularly on its systemic in-
tegration into the formal education curriculum. 

The aim of this study is to characterise the impact of young people’s expo-
sure to the disinformation ecosystem in Slovakia and to identify available 
preventive measures and strategies aimed at protecting and educating this 
age group. The study addresses two research questions:

RQ1. �What is the state of the disinformation ecosystem’s impact on young people in the Slovak 

Republic?

RQ2. �What interventions or strategies can be effective in reducing the negative impact of exposure 

to disinformation on young people in Slovakia?

Literature review 

In recent years, experts from the Slovak Information Service and the Centre 
for Combating Hybrid Threats of the Ministry of the Interior of the Slovak 
Republic, as well as several institutions such as the Slovak Centre for Scientific 
and Technical Information (CVTI SR), IUVENTA—Slovak Youth Institute, the 
Institute for Public Affairs (IVO) and other think tanks and academic insti-
tutions operating in Slovakia. Current research emphasises that the issue of 
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disinformation and its impact on young people represents a key social and ed-
ucational challenge, as low levels of media literacy often lead to young people 
being unable to distinguish between true and false information. This increas-
es their vulnerability to manipulation, which negatively affects their critical 
thinking, trust in democratic institutions and overall social stability. Disin-
formation, defined as intentionally false or misleading information dissemi-
nated to deceive, and its broader category of “information disorder” (including 
misinformation and malinformation) have emerged as critical challenges in 
the digital age, particularly for adolescents navigating social media platforms 
reshaped by algorithms and viral content (Brion‑Méndez et al., 2025; Perei-
ra et al., 2025). Youth represent a vulnerable demographic due to ongoing cog-
nitive development, heightened social conformity, and frequent exposure to 
online misinformation, which can amplify confusion, anxiety, and polariza-
tion (Brion‑Méndez et al., 2025; Pereira et al., 2025; Van der Linden & Roozen-
beek, 2024).  In Slovakia, recent studies highlight that disinformation and 
fake news are increasingly embedded in the everyday media environment of 
children and adolescents, yet their critical‑thinking and media‑literacy skills 
remain uneven (CEE‑DEM, 2024; Zuborová, 2019). The CEE‑DEM report shows 
that many Slovak youths encounter manipulated content online, while Zubor-
ová finds that young people aged 18–24 are frequent consumers of disinforma-
tion on social media but rarely report or question it, pointing to a gap between 
information openness and discernment. At the policy level, media literacy 
and safe use of new media are formally recognized, but implementation in 
schools is fragmented and teacher training is limited (Youth Wiki, 2025). Most 
efforts consist of ad‑hoc awareness campaigns rather than a coherent national 
strategy, which weakens institutional responses and leaves Slovak youth more 
vulnerable to misleading narratives in both domestic and transnational disin-
formation campaigns (Youth Wiki, 2025; EU DisinfoLab, 2020s).

Slovakia is not an isolated case. Several countries in Central and Eastern 
Europe face comparable challenges regarding disinformation, and research 
into its impact on young people and the effectiveness of countermeasures is 
leading to growing interest in these issues.

Poland is a case where systemic weaknesses in media literacy education have 
become the subject of academic research. Waszak et al. (2025), in an extensive 
study on strategies for teaching disinformation awareness in the Polish educa-
tion system, found that although the national curriculum has included topics 
on disinformation and fake news in subjects for both primary and secondary 
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schools since 2017, the implementation of this requirement depends on the 
individual approach of the educator, and most teachers have not been specif-
ically trained in media education. This fragmentation of the curricular ap-
proach is consistent with the findings of a comparative study of fact-checking 
initiatives as promoters of media literacy in Poland (Kuś & Barczyszyn-Ma
dziarz, 2020), which identifies non-governmental organizations and academic 
institutions as key actors in a space that the state has failed to adequately fill. 
The Czech Republic faces a similar structural situation. Jedinák and Borská 
(2023), in a study conducted on a sample of university students in 2022, found 
that while young people perceive disinformation as a problem, their ability to 
actively verify information before sharing it remains low. This gap between 
perceived importance and actual competencies is also characteristic of oth-
er countries in Central and Eastern Europe. When examining this research, 
it is necessary to consider the limitations of this type of study. For example, 
Waszak et al. (2025) work primarily with curriculum documents and teachers’ 
statements. Since they do not work with measurable outcomes obtained from 
students, their conclusions may reflect implementation barriers rather than 
actual changes in competencies. The study by Jedinák and Borská (2023) is 
limited to a sample of university students from a single institution, which 
narrows its validity. The extent to which these conclusions can be generalized 
to high school students, the focus of our study, may be questionable.

At the transnational level, the CEDMO (Central European Digital Media 
Observatory) project, which coordinates researchers from Poland, the Czech 
Republic, and Slovakia, mapped the structure and semantics of disinforma-
tion narratives. An analysis of a sample of 1,523 fake news stories in Polish, 
Czech, and Slovak from January 2023 to November 2024 revealed significant 
overlaps in the thematic patterns of disinformation across these countries, 
suggesting a shared information ecosystem with similar vulnerabilities. On 
the other hand, Radi, Tomšič, and Bădescu (eds., 2024) analyze strategies for 
combating disinformation in Bulgaria, Croatia, the Czech Republic, Hungary, 
Germany, Slovenia, and other countries with post-communist experience in 
their collective monograph Media Literacy, Media Education and Democracy in 
Central and Eastern Europe. A common denominator among the identified coun-
tries is the low consolidation of democratic institutions and the persistent 
influence of foreign propaganda. It is precisely this that increases the overall 
vulnerability of these societies to disinformation. Based on comparative data 
from this research, it can be concluded that Slovakia shares three key deficits 
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with most of the analyzed countries: the absence of systematic education in 
media literacy, dependence on sector-isolated initiatives, and a low level of 
coordination between the state, the academic community, and civil society. 
Despite the analytical value of these findings, their limitations must be noted. 
The CEDMO analysis works with a closed sample of verified false reports. This 
means that it works exclusively with content that has been fact-checked. Such 
a selection cannot account for reports that may have been omitted from the 
research due to ambiguities in their statements and were not labeled as false. 
This may lead to an underestimation of the actual scope of the disinformation 
ecosystem. The collective monograph by Radi, Tomšič, and Bădescu (2024), on 
the other hand, employs a  predominantly descriptive and comparative ap-
proach without a unified methodology across the countries studied. This, to 
some extent, complicates direct comparisons and the derivation of relation-
ships between individual variables and resilience to disinformation. A broader 
regional picture is provided by the Disinformation Resilience Index for Central 
and Eastern Europe (DRI, 2024), which measures resilience to disinformation 
in ten countries in the region based on an expert survey, assessing the social, 
legal-institutional, and media-digital components of resilience. The survey 
results confirm that the Visegrad Group countries, including Slovakia, made 
only marginal progress in strengthening resilience to disinformation between 
2021 and 2024. The global research consortium GLOBSEC (2023), in a survey 
conducted in eight Central and Eastern European countries (including Bul-
garia, the Czech Republic, Hungary, Poland, and Slovakia), documented that 
the degree of susceptibility to believing pro-Kremlin narratives varies signif-
icantly across individual countries.  The tendency to succumb to pro-Russian 
propaganda depends on a combination of historical context, political culture, 
and the state of the media environment. Slovakia ranked among the countries 
with below-average resilience, alongside Bulgaria and Hungary.

In terms of methods for combating disinformation, current research focus-
es on two complementary strategies: debunking and prebunking. In this con-
text, Bruns et al. (2024) confirmed in an online experiment (5,228 respondents 
from Germany, Greece, Ireland, and Poland) that both approaches statistically 
significantly reduce the level of agreement with disinformation claims about 
climate change and vaccines, with debunking showing slightly higher effec-
tiveness.  Traberg, Roozenbeek, and van der Linden (2022) further specify that 
prebunking is particularly effective when it targets constructive manipulation 
techniques (emotional appeal, false dichotomies, logical fallacies) rather than 
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specific disinformation claims, which increases its generalizability to various 
types of disinformation content. Van der Linden (2023) in his monograph: 
Foolproof: Why Misinformation Infects Our Minds and How to Build Immunity, 
summarizes the available evidence and notes that prebunking interventions 
tested through playable media (e.g., the game Bad News) demonstrably in-
crease players’ ability to identify manipulative techniques even outside the 
gaming environment. However, research on the effectiveness of prebunking 
and debunking exhibits several methodological limitations. The experiment 
by Bruns et al. (2024) was conducted online and utilized specifically and arti-
ficially created disinformation claims in a controlled environment. Therefore, 
their transferability to a natural media environment may be limited. Van der 
Linden (2023) himself acknowledges that the long-term effect of prebunking 
interventions has not been sufficiently explored, and most studies measure 
the effect immediately after the intervention, not several months later.

In their study, Drushlyak et al. (2025) analyze the effectiveness of vari-
ous types of educational interventions aimed at developing information and 
media literacy among youth. Their research showed that different types of 
educational interventions develop distinct components of media literacy—
information literacy, digital safety, and media literacy. This suggests that an 
effective intervention model for the Slovak context should combine multiple 
didactic approaches, depending on the target competency.

Methodology

The primary research is based on data and findings obtained through quali-
tative research tracking the correlations between deformations of political 
awareness and the increase of political extremism among secondary school 
students in the the Košice and Prešov regions.1 Research focused on the uni-

1	 The research (VEGA No. 1/0321/21) focused on examining the correlations between distortions in polit-
ical awareness and the rise of political extremism among young people in the Košice and Prešov regions. 
Methodologically, it builds on previous research by Marcela Gbúrová, who has already addressed the 
issue of political awareness in several publications and scientific projects. The project followed on 
from research into secondary illiteracy in the Slovak Republic (VEGA No. 1/0658/16), which also pre-
sented the concept of different levels of political awareness in more detail. The questionnaire used in 
the research consisted of two tests, labelled Test A and Test B. Test A contained five sets of questions 
aimed at finding the level of political awareness in areas such as human rights, democracy, nativism, 
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variate analysis of variance as well as on the correlation analysis of the items 
of political awareness and political extremism—detecting the differences be-
tween the measured values of political awareness as the actual predisposi-
tion of the respondents and the values of potential tendencies to political 
extremism. Data collection was administered in September 2023 by physical 
collection in selected secondary grammar schools in the municipalities of 
Košice and Prešov (random selection). The final sample, after elimination of 
incorrectly completed questionnaires, consists of 500 respondents, based on 
the maintained proportional key: 125 respondents for each type of school 
(a total of 250 respondents for both types of secondary schools) and in the 
region in question. The respondents were students aged 16 to 20 in the third 
and fourth grades of secondary school. The data obtained were processed us-
ing reliability tests (Cronbach’s alpha), one-way analysis of variance (Oneway 
ANOVA), and linear correlation analysis (Ruman, 2023).

The research is in its secondary research also based on an analysis of existing 
data and expert studies on the spread of disinformation among young people 
and their behaviour on social networks. Secondary sources are used for this 
purpose, including scientific articles, research reports, methodological man-
uals and analytical documents (e.g. Hodek, SFPA, Security Academy of the Po-
lice Force, Faculty of Arts, Comenius University). The analysis of these sourc-
es used a qualitative content analysis method with elements of documentary 
analysis, which allows for the systematic identification and categorisation 
of factors influencing the vulnerability of young people to disinformation.

The qualitative content analysis focused on the systematic identification of 
research findings related to disinformation and its impact on young people. 

the media and European integration. Test B focused on measuring the inclination towards political 
extremism. The questionnaire also included demographic questions about the gender, type of school, 
region and age of the respondents, as well as their nationality. The research sample consisted of 500 
secondary school students from the Košice and Prešov regions. The questionnaires were collected in 
September 2023 in physical form at selected secondary schools in the Košice and Prešov regions (ran-
dom selection). Detailed research results are published in the publication Gbúrová, Daniela, Daniel 
Dobiaš, Jana Šutajová, Gabriel Eštok, Ján Ruman, and Tomáš Dvorský. 2023. Research Into Correla-
tions Between Deformations of Political Awareness and the Increase of Political Extremism Among 
Secondary School Students in the Košice Self-governing Region and the Prešov Self-governing Region. 
Pavol Jozef Šafárik University, ŠafárikPress Publishing House. https://doi.org/10.33542/RCB-0277-0 
(The Impact of Political Awareness on Political Extremism Among Secondary School Students in the 
Košice and Prešov Regions). The publication is available online at https://unibook.upjs.sk/sk/filozo-
ficka-fakulta/1134-research-into-correlations-between-deformations-of-political-awareness.html.
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Based on recurring patterns, we summarised the findings. The main areas 
of analysis focused on several interrelated dimensions. The attention was 
devoted to examining how Slovak youth distinguish between true and false 
information. This was closely linked to an exploration of the relationship 
between media literacy and young people’s vulnerability to harmful or mis-
leading content. Furthermore, the research investigated the tendencies ob-
served among young people in relation to their perception of the limits of 
freedom of speech, as well as their awareness of their own susceptibility 
to manipulation. In addition, these findings were contextualised within the 
broader framework of public trust in mainstream media in Slovakia. Finally, 
the analysis also addressed the visible strategies for countering disinforma-
tion, including media education initiatives, fact-checking practices, and the 
use of technological tools.

The documentary analysis focused on a contextual understanding of the 
phenomena under investigation. We analysed documents (e.g. research re-
ports, strategies, methodological guides) to find out how different institu-
tions and organisations define and address the issue of disinformation. The 
findings were then used to interpret the results of the content analysis and 
to identify gaps in existing knowledge.

The research combines critical literary and content analysis of secondary 
sources with a synthesis of empirical data obtained from existing surveys 
and analytical studies in order to achieve a more comprehensive and deeper 
understanding of the issue under investigation. The following procedure was 
followed in synthesising the data:

—	 relevant research and studies dealing with the issue of disinformation 
and young people in Slovakia were identified;

—	 key findings and data were extracted regarding the objective, research 
questions and defined categories;

—	 this data and these findings were systematised with the results of con-
tent analysis, focusing on key issues related to the impact of disinfor-
mation on young people in Slovakia;

—	 The synthesised data were interpreted in the context of theoretical 
knowledge about disinformation and its impact on society.

This approach provided a  comprehensive view of the issue under 
investigation.

The limitation of this research is that it is based on a limited number of 
available studies and a relatively underdeveloped discussion on the spread 
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and impact of disinformation among young people in Slovakia. The use of 
secondary data may imply limitations in controlling the quality and method-
ology of the original research. Despite these limitations, we believe that our 
research provides valuable insights into the disinformation ecosystem and 
its impact on young people in Slovakia.

Results on the disinformation ecosystem 
and its impact on Slovak youth

Correlations between deformations of political awareness 
and the increase of political extremism among secondary 
school students in the the Košice and Prešov regions

During primary research into the correlations between distortions in polit-
ical awareness and the rise of political extremism among secondary school 
students in the Košice and Prešov regions, conducted by Pavol Jozef Šafárik 
University in Košice, we focused on various aspects related to information 
acquisition, susceptibility to manipulation, preference for simple solutions to 
complex problems, and inclination towards myth-making or taboo forms of 
behaviour. As part of the research, students were asked questions about their 
level of trust in the media, their tendency to be susceptible to conspiracy 
thinking and perception, and their overestimation of their own judgement 
in identifying manipulation. Through these questions, we also analysed stu-
dents’ attitudes towards truth, which can provide insight into their approach 
to plurality of opinion and social polarisation. In addition, we focused on 
attitudes towards freedom of speech and awareness of its limits as a regulator 
of the democratic functioning of society. In this context, respondents were 
asked to answer four key questions:

—	 “Freedom of speech must be unlimited (I can write whatever I want on 
social media).”

—	 “There is only one truth, and that is the one that I recognise as truth.”
—	 “All media serve to manipulate the masses by the elites.”
—	 “I can always tell the difference between truth and manipulation.”
One of the results of this research is the identification of correlations be-

tween political awareness and political extremism regarding the media. In 
questions related to freedom of speech, plurality of opinion, critical evaluation 
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of one’s own judgement, or susceptibility to conspiracy thinking, no findings 
were made that would indicate tendencies towards extremist attitudes among 
students. On the issue of freedom of speech, a finding was made that grammar 
school students are more aware of the limits of freedom of speech than voca-
tional school students. The research pointed to the fact that the tendency to-
wards polarisation of opinion is not high and that students are aware of the im-
portance of plurality of opinion in society, or that their own beliefs may also be 
wrong. Women showed a higher level of awareness on this issue than men. The 
research results suggest that students are aware of their own limitations and 
are cautious about detecting manipulation, which may indicate their awareness 
of the risks and pitfalls of today’s complex information environment. The re-
sults indicated a higher level of distrust of the media and greater vulnerability 
to conspiracy thinking among males than females. This suggests a higher level 
of awareness of the limits of freedom of speech among women and a greater 
inclination among the male population towards more radical attitudes on the 
issue of freedom of speech. Furthermore, grammar school students view their 
beliefs more sceptically and are more open to other opinions. This may indicate 
the positive results of humanities and social sciences education at grammar 
school level, which leads students to evaluate their own beliefs more critically. 
The research identified a correlation confirming the relationship between the 
level of political awareness and openness to discuss and transform one’s views. 
From this, it can be concluded that although a growing level of political aware-
ness influences the increase in acceptance and recognition of other views and 
openness to discussion, it does so only to a small extent. It also indicates the 
ability of students to critically re-evaluate their own beliefs, thereby reducing 
the risk of their social and political polarisation or radicalisation leading to 
extremist tendencies (Ruman, 2023). The complete methodology, statistical 
data, and results are available in the publication: Research Into Correlations Be-
tween Deformations of Political Awareness and the Increase of Political Extremism 
Among Secondary School Students in the Košice Self-governing Region and the Prešov 
Self-governing Region (Gbúrová et al., 2023).

Systematic identification and categorisation of factors influencing 
the vulnerability of young people to disinformation

In term of secondary research results, according to a survey by psychologists 
at Comenius University in Bratislava and the Slovak Academy of Sciences, 
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published in the scientific journal Frontiers of Psychology, up to 41% of re-
spondents are unable to distinguish true information from false information, 
and only 48% of young people believed real news more than misleading news 
(Greškovičová et al., 2022). In the current environment of information over-
load and complex social phenomena, people often resort to simple or conspir-
atorial explanations that offer them a comprehensible framework. An impor-
tant role is also played by the tendency towards so-called confirmation bias, 
i.e. the tendency to seek out opinions and information that confirm one’s own 
beliefs, which in turn contributes to the creation of so-called opinion bubbles 
in society (Pariser, 2011). The results of the OECD report on institutional 
trust show that up to 26% of Slovak respondents cite friends and acquaint-
ances as their key source of information and trust them more than any state 
institution (Globsec, 2025). Such an isolated virtual space is created mainly 
by social media algorithms and is reinforced by the confirmation of existing 
opinions, which leads to individuals closing themselves off in homogeneous 
groups without contact with different opinions. The result is a distorted per-
ception of reality and the polarisation of society, which negatively affects its 
cohesion and discourse. This phenomenon is often associated with the echo 
chamber effect, where the same or similar opinions are repeated, which can 
contribute to the radicalisation of the attitudes of their members (Pariser, 
2011). However, the origins of this phenomenon date back to the 1960s, when 
a tendency was demonstrated for people to expose themselves to news that 
was in line with their opinions or interests and, conversely, to avoid non-con-
formist material (Klapper, 1960).

In the overall assessment, according to the Globsec agency, Slovakia ranked 
among the countries most prone to believing in conspiracy theories. The 
results of the survey also show that respondents identified television, so-
cial networks and friends as their primary sources of information (Globsec, 
2025). Navigating such an information environment is more challenging with 
the increasing dynamics of information transfer and the growing number 
of information platforms. According to the Digital News Report by Oxford 
University and the Reuters Institute, trust in traditional media is declin-
ing, and Slovakia has the third lowest level of trust among the European 
countries surveyed (Reuters, 2023). The general trend we have observed of 
declining trust in so-called traditional media is an indicator that in recent 
years people have been turning more to other sources of information, which 
include the so-called disinformation ecosystem. This is an ideal channel for 
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disseminating content that is problematic in terms of objectivity, criticali-
ty and legitimacy. Social networks currently play the role of an alternative 
channel for disseminating information. They provide an environment where 
content spreads quickly and without significant regulation and have become 
the main source of information for a large part of society. Their importance 
also lies in their ability to influence public opinion, as they use algorithms to 
offer users personalised content tailored to their preferences. However, this 
mechanism causes the information received to be selective, giving individu-
als only a narrow and often distorted picture of social reality (Dvorský, 2023).

This mechanism has a particularly significant impact on young people, who 
are among the most active users of social networks in Slovakia (Go4insight, 
2024). Unlike the era dominated by print, television, and radio, today’s com-
munication has clearly shifted toward digital platforms and social media. 
These online spaces offer dynamic and constantly evolving opportunities, 
especially when it comes to shaping the attitudes of different voter groups 
(Šárovec, 2024). For young people, these platforms have become not only 
a major source of information, but also a space for social interaction and iden-
tity formation. However, algorithmic content filtering leads to young people 
being more frequently exposed to information bubbles dominated by one-sid-
ed or distorted interpretations of reality. This increases their vulnerability to 
disinformation and conspiracy narratives, which provide them with simple 
and attractive explanations of complex phenomena. The potential negative 
impact of social networks on society was also acknowledged by Facebook’s 
Product Manager for Civic Engagement S. Chakrabarti, who pointed out in 
2018 that social media essentially amplifies human intentions—both posi-
tive and negative. In his words, at best, they can promote civic engagement 
and freedom of expression, but at worst, they contribute to the spread of 
misinformation and the weakening of democratic processes (META, 2018). 
In Slovakia, even young people’s communication on social networks focuses 
more on confrontational narratives than in the European context, as shown 
by an analysis of the political communication of youth organizations by Mi-
hálik, Garaj, and Bardovič (Mihálik et al., 2022). In the Slovak context, the 
problem of vulnerability to disinformation is even more pronounced, as the 
discussion on media literacy is relatively new and systematic critical thinking 
programmes are only gradually being introduced into the school environ-
ment (SFPA, 2022). An example is the methodological handbook of the State 
Pedagogical Institute of the Slovak Republic, which defines 10 media literacy 
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competencies (Bizíková et al.). This weak preparedness of society is linked to 
several factors that have shaped the unfavourable situation in recent years: 
Slovakia has long been exposed to hybrid warfare and foreign propaganda, 
populism and aggressive, often manipulative communication have spread 
in politics, with some political leaders and well-known figures with great 
influence themselves becoming disseminators or creators of disinformation. 
Combined with the chaotic functioning of the state during the pandemic, this 
has led to an increase in distrust of public institutions and authorities. Weak 
media education is therefore unable to sufficiently compensate for these neg-
ative factors, which increases the overall vulnerability of young people and 
society to disinformation content (SFPA, 2023).

According to experts, the poor level of critical thinking among Slovak stu-
dents is alarming because of its negative impact on civic awareness and the 
mood in society. As mentioned in the post above, we observe a  low ability 
among young people to evaluate information and distinguish between true 
and false news. According to research by UK and SAV, students placed almost 
no emphasis on manipulative techniques in texts, such as bold font, gram-
matical errors or superlatives (Greškovičová et al., 2022). Slovak pupils also 
achieve poorer results in reading literacy, with the PISA 2022 test confirming 
that their level remains below the OECD average (Greškovičová et al., 2022). 
Reading literacy is key to effectively evaluating and processing the informa-
tion that young people encounter. It is a  set of skills that includes under-
standing a text, critically evaluating its content and context, assessing its 
relevance, and identifying inaccurate, misleading, or deceptive information 
(MK SR, 2011). A  lack of these skills significantly increases young people’s 
vulnerability to disinformation and conspiracy narratives.

Discussion

The results of this study are consistent with the findings of international 
research on the vulnerability of young people to disinformation, with the 
Slovak case exhibiting several structural characteristics shared with other 
Central and Eastern European countries. The absence of empirically verifia-
ble extremist tendencies among respondents suggests that exposure to the 
disinformation ecosystem does not automatically lead to political radicali-
zation. This finding is consistent with the conclusions of Radi, Tomšič, and 
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Bădescu (2024), according to whom the correlation between disinformation 
exposure and extremism is mediated primarily by the institutional context 
and the level of formal education.

The identified differences between various types of secondary schools in 
selected regions of Slovakia are analytically significant. Students at gram-
mar schools demonstrate a higher degree of critical reflection on their own 
beliefs and are open to a greater plurality of opinions. This is a phenomenon 
observed by Waszak et al. (2025) in the Polish context. We agree with the 
assessment that the integration of humanities and social science subjects 
correlates with a greater ability to identify attempts at manipulation. It can 
therefore be concluded that the type of educational environment or insti-
tution acts as a variable between exposure to disinformation and cognitive 
resilience. This has direct implications for the structure and content of pre-
ventive interventions. 

Gender differences in susceptibility to conspiracy thinking and trust in 
the media are consistent with the findings of the study by Belovičová et al. 
(2024) conducted on a Slovak sample, as well as with comparative data from 
GLOBSEC (2023), according to which men in Central and Eastern European 
countries exhibit a statistically higher susceptibility to pro-Kremlin narra-
tives than women. These findings may suggest that a gender-sensitive ap-
proach to media education is not only desirable but methodologically necessary.

The positive correlation between the level of political awareness and the 
willingness to revise one’s own views supports van der Linden’s (2023) theo-
retical framework, according to which cognitive resilience to disinformation 
is not a static trait but a developable competence. On the other hand, the de-
gree of correlation suggests that political awareness alone, without targeted 
education in media literacy, is insufficient to build effective resilience. This 
finding is consistent with the findings of Vrag and Tully (2021), who identified 
motivational and institutional dimensions as necessary conditions for the 
effectiveness of media literacy interventions.

Implications and recommendations 

The HoDeKoProM research emphasises that young people perceive im-
provements in education and the development of personal responsibility as 
the most appropriate solution to combating disinformation, while clearly 
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rejecting an approach based on censorship (Belovičová et al., 2024). Accord-
ing to the respondents in this research, effective media literacy programmes 
can be integrated directly into school education as systematic course modules 
that teach students to distinguish between true and misleading information, 
verify sources and reflect on forms of manipulation. However, in addition 
to education in schools, it is also necessary to develop informal educational 
interventions, such as workshops, creative media, and interactive projects 
that engage young people directly and practically (Belovičová et al., 2024). 
According to the results of the “Together for Healthy Media” research con-
ducted by the Slovak Youth Council, it is necessary to emphasise strength-
ening the capacities of youth leaders, lecturers and educators. They should 
be equipped with tools and knowledge that will enable them to guide young 
people towards a responsible and critical approach to the media and content 
on the internet (Slovak Youth Council, 2025). The project also aims to create 
partnerships between youth organisations, schools and public institutions 
to strengthen the system supporting resilience to disinformation as part of 
civic engagement (Slovak Youth Council, 2025). Career coaching can also play 
an important role in this area, as it has proven to be an effective tool for de-
veloping civic and societal skills (Tokolyova, 2025).

Technological interventions are also an important part of the fight against 
disinformation in Slovakia. Examples that are already actively working in 
practice include Checkbot (Dlhopolec, 2019), which functions as an inter-
active chatbot on Facebook Messenger that educates users by helping them 
analyse claims and verify facts without directly telling them what is true and 
what is a hoax. The HOPE (Hall of Positive Engagement) project, initiated by 
Tomáš Kriššák, uses gamification as a way to engage young people—students 
learn to recognise hateful or manipulative behaviour, trolls or conflict situ-
ations in the online environment through an interactive game. The project 
also includes digital materials such as comics and an online library, which are 
freely available and can be used in schools or extracurricular activities. These 
initiatives suggest that a combination of technological tools (chatbots, AI, 
visual formats, games), education and practical interaction can be effective 
elements of a prevention strategy. At the same time, they show that young 
people’s participation, experiences and reflection in interactive formats have 
the potential to strengthen their media resilience to disinformation.

In Slovakia, active civil society plays an important role, with several initi-
atives aimed at identifying and monitoring problematic content in the online 
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space. Among the most significant projects is the fact-checking platform 
Demagog.sk, which verifies the factuality of public statements made by poli-
ticians and social authorities. Another example is Blbec.online, a system that 
collects and analyses data on extremist and manipulative profiles on social 
networks, thereby contributing to the detection of disinformation networks 
and trends in online communication. The Adapt Institute, which specialises 
in monitoring the information space and detecting false or potentially harm-
ful content, also plays an important role. It is complemented by the Konspir-
atori.sk project, which offers a publicly accessible database of websites with 
dubious, manipulative or conspiratorial content. This project uses a clearly 
defined evaluation methodology that includes criteria such as adherence to 
the principles of journalistic ethics, transparency of media ownership, sepa-
ration of news from commentary, and assessment of the scientific and factual 
accuracy of published content. It also considers whether the website spreads 
hate speech, alarmist news or propaganda narratives (Dvorský, 2023).

Conclusion

The aim of this article is to characterise the impact of young people’s expo-
sure to the disinformation ecosystem in Slovakia and to identify available 
preventive measures and strategies aimed at protecting and educating this 
age group. In line with this aim, the study addressed two research questions 
focused on (RQ1) the current impact of the disinformation ecosystem on 
young people in the Slovak Republic and (RQ2) interventions that can effec-
tively reduce the negative consequences of this exposure.

Research conducted in the Slovak Republic points to several findings re-
garding the relationship between youth exposure to the disinformation eco-
system. The research suggests that young people in Slovakia have difficul-
ty assessing the relevance of news and identifying unreliable content. The 
shortcomings in recognising manipulative techniques in media and social 
network content fit into the broader context of long-term measurements 
that have found low levels of reading literacy among Slovak youth, which 
has long been below the OECD average. This vulnerability is reinforced by 
the fact that young people are among the primary users of social media and 
thus obtain information from a regulated environment that is a significant 
platform for the disinformation ecosystem. Spatially limited research in the 
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region of eastern Slovakia has highlighted several findings on the relation-
ship between political awareness and tendencies towards extremism among 
young people in matters relating to the media.   On the issue of freedom of 
speech, a finding was made that grammar school students are more aware of 
the limits of freedom of speech than vocational school students. Also, gram-
mar school students are more sceptical about their beliefs and more open to 
other opinions. In terms of gender differentiation, a higher degree of caution 
in evaluating information was found among females, while males showed 
a  higher inclination towards radicalisation. Taken together, these results 
provide an answer to RQ1: the impact of the disinformation ecosystem on 
Slovak youth is manifested not in straightforward extremist attitudes, but 
in differentiated patterns of vulnerability shaped by school type, gender and 
overall levels of literacy and political awareness.

Regarding RQ2, the analysis shows that effective responses to disinforma-
tion require a comprehensive and long-term approach that combines educa-
tion, technological innovation and active civic engagement. The development 
of media and digital literacy, especially among young people, through formal 
and informal education plays a key role. By coordinating these approaches, 
it is possible to gradually increase society’s resilience to disinformation and 
strengthen trust in democratic institutions and the media. Education focused 
on media literacy, identifying disinformation, hybrid threats and protecting 
the cognitive environment is a legitimate means of strengthening political 
awareness. By developing these skills, students become more resistant to 
manipulation, learn to think independently and critically, and gain a better 
understanding of the fundamental principles of freedom of expression and 
diversity of opinion, which are key to the functioning of a democratic system 
and the rule of law. Such education can also contribute to reducing the risk 
of the spread of political radicalism and extremism.

At the same time, this study has several limitations. The primary research 
was geographically confined to secondary school students in the Košice and 
Prešov regions and captured only one age cohort, which limits the gener-
alisability of the findings to the broader youth population in Slovakia. The 
analysis of secondary data relies on existing studies of varying methodolog-
ical quality, which constrains the precision with which causal relationships 
between disinformation exposure, trust and democratic attitudes can be 
assessed. Future research should therefore expand the empirical basis by in-
cluding other regions, age groups and longitudinal designs that would allow 
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for the observation of changes in vulnerability over time. It would also be 
useful to experimentally test specific educational and prebunking interven-
tions in school settings to evaluate their concrete impact on media literacy 
and resilience to disinformation.
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Abstract
Minority languages in social media: A comparative European study of digital vitality

This article explores how the role of media in supporting minority languages is evolving in 

response to the expanding digital media landscape in the EU. It examines how the use of mi-

nority languages in media is influenced by their status within the growing digital market. As 

digital media become more dominant in everyday life, minority languages are susceptible to 

negative shifts, particularly with the rise of internet-based platforms. Through the analysis 

of four minority language secessionist movements (Scottish Gaelic, Provençal, Andalusian, 

and Silesian), the article examines whether each context can still support minority languages 

institutionally in their respective media landscape, and what conditions are necessary for that 

support. It also questions how EU policies aimed at protecting and promoting these languages 

can remain effective if they aren’t adapted to fit the new digital realities. The significance of 

the study thus stems from its direct comparative approach and its comprehensive update of 

existing academic literature, assessing the changes that took place across the four media sys-

tems. The results showed an asymmetrical growth of traditional outlets as opposed to digital 

ones among all communities, owing largely to a  lack of public policy initiatives within the 

free-market digital space and subsequent algorithmic prioritisation of majority languages. 

The article thus calls for a synthesis of top-down policy initiatives with bottom-up grassroots 

movements to enhance and develop new media services in minority languages.

Keywords: minority languages, social media, digital prestige planning, algorithmic bias, 
language policy, linguistic vitality

In an era of platform-dominated communication, social media have be-
come central to how language is used, valued, and reproduced in everyday 
life. Across Europe, younger generations increasingly conduct their social, 
cultural, and even political interactions through digital platforms such as 
Instagram, TikTok, and X. This shift has profound implications for minority 
languages. If a  language is absent from these spaces, it risks exclusion not 
only from daily communication, but also from the symbolic domains in which 
linguistic legitimacy and cultural relevance are negotiated.

Recent data on media consumption across Europe confirm the scale of this 
transformation. Digital platforms now dominate news access and interper-
sonal communication, particularly among younger users, for whom social 
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media constitute a primary environment of interaction rather than a supple-
mentary one. In this context, linguistic presence online is no longer optional: 
it is a key indicator of vitality. As Kornai (2013) argues, only a small fraction 
of the world’s languages are likely to achieve “digital survival,” raising ur-
gent questions about the future of linguistic diversity in increasingly algo-
rithm-driven communication environments.

Within the European Union, this challenge is compounded by a structural 
lag between policy frameworks and media realities. The European Charter 
for Regional or Minority Languages (ECRML, 1992) established important 
protections for minority languages in traditional domains such as educa-
tion, broadcasting, and public administration. However, it was designed in 
a pre-digital era and does not adequately address the dynamics of platform 
economies, algorithmic visibility, or user-generated content. While many mi-
nority languages have achieved a degree of institutional presence in radio, 
television, or regional press, their visibility in digital environments remains 
uneven and often marginal.

At the same time, social media offer new opportunities for minority lan-
guage revitalisation. Digital platforms can create additional domains of writ-
ten use, connect geographically dispersed speakers, and enhance prestige 
by associating minority languages with contemporary cultural practices. Yet 
these opportunities are unevenly distributed. Structural barriers—including 
algorithmic bias toward majority languages, limited technical resources, and 
insufficient content diversity—continue to constrain minority language use 
online. As a result, a growing tension emerges between institutional support 
and everyday practice: languages may be formally recognised and taught, yet 
remain marginal in the communicative spaces that shape daily interaction.

This article addresses this tension through a comparative analysis of four 
minority language contexts linked to regionalist or secessionist movements: 
Silesian in Poland, Provençal in France, Andalusian in Spain, and Scottish 
Gaelic in the United Kingdom. These cases were selected because they rep-
resent distinct configurations of institutional recognition, educational inte-
gration, and grassroots activism. Together, they provide a framework for ex-
amining how different combinations of top-down and bottom-up initiatives 
shape minority language presence in digital media.

While previous research has explored minority language use in both tra-
ditional and digital media, relatively few studies have systematically com-
pared how institutional support and grassroots digital practices interact 
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across multiple European contexts. This study seeks to address that gap by 
integrating sociolinguistic and media-oriented perspectives within a compar-
ative framework. In doing so, it moves beyond descriptive accounts of digital 
language use to examine the structural conditions that enable or constrain 
minority language vitality online.

The analysis is guided by established models of language vitality and plan-
ning, including the COD model of competence, opportunity, and desire (Grin, 
Sfreddo, & Vaillancourt, 2003), and Hinton’s (2002) PIE cycle of planning, 
implementation, and evaluation. These frameworks are particularly relevant 
in digital environments, where linguistic success depends not only on insti-
tutional support, but also on user engagement, technological accessibility, 
and perceived prestige. Building on these perspectives, the article asks: under 
what conditions can European minority languages sustain meaningful pres-
ence in digital communication environments, and what policy interventions 
are necessary to ensure that social media function as a resource rather than 
a barrier to linguistic diversity?

By addressing these questions, the article contributes to interdisciplinary 
debates in media studies, sociolinguistics, and language policy. It argues that 
minority languages in Europe are at a critical juncture: without stronger in-
tegration into digital environments, institutional protections risk becom-
ing symbolic rather than functional. However, where coordinated strategies 
align policy support with grassroots digital innovation, minority languages 
may not only survive but also gain renewed visibility and relevance in con-
temporary communicative life

Literature review

From traditional to digital media: 
Shifting domains of minority language use

Research on minority languages in Europe has consistently emphasised the 
central role of media in shaping linguistic vitality. Early scholarship focused 
primarily on traditional media—radio, press, and television—as key domains 
through which minority languages could gain visibility, legitimacy, and sym-
bolic recognition (Cormack, 1998; Hogan-Brun & Wolff, 2003). Within this 
framework, policy instruments such as the European Charter for Regional 
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or Minority Languages (ECRML, 1992) encouraged states to institutionalise 
minority language presence through regional broadcasting and public service 
media (Guyot, 2007).

However, subsequent research has highlighted the structural limitations 
of this model. Traditional media tend to operate within institutional and cul-
tural domains that are increasingly disconnected from the everyday commu-
nicative practices of younger generations (Moring, 2007). As McQuail (2000) 
observed, media institutions often reproduce dominant language hierarchies, 
meaning that formal visibility does not necessarily translate into active use. 
This disconnect is particularly evident in contexts where minority languages 
are well represented in broadcasting but remain marginal in informal, peer-
to-peer communication.

The transition to digital media has fundamentally reshaped these dynam-
ics. Contemporary media environments are characterised by participatory, 
user-generated content and platform-based communication, where linguistic 
practices are shaped not only by institutions but also by users themselves. As 
Gnach, Engebretsen, and Weber (2022) argue, digital communication blurs 
the boundaries between producers and audiences, creating new forms of lin-
guistic participation that differ significantly from traditional media models. 
This shift requires a reconceptualisation of minority language media from 
institutional provision to everyday digital practice.

Social media, digital linguistics, and new forms of language use

The rise of social media has generated growing interest in how digital en-
vironments reshape language use, identity, and communication. Studies in 
media linguistics emphasise that online communication is characterised by 
hybridity, multimodality, and fluid language practices that often transcend 
standardised forms (Calude, 2023; Dovchin, 2020). In these contexts, minor-
ity languages may function not only as tools of communication but also as 
markers of identity, authenticity, and resistance within digital cultures.

From this perspective, social media create new domains of linguistic vital-
ity. UNESCO (2003) identified three key potentials: expanding written use, 
connecting dispersed communities, and enhancing prestige by linking mi-
nority languages with contemporary cultural forms. Empirical studies have 
confirmed these dynamics in cases such as Welsh, Basque, and Catalan, where 



    52

Maciej Nowakowski

social media enable both linguistic innovation and identity performance 
(Jones, Cunliffe, & Honeycutt, 2013; Nguyen, Trieschnigg, & Cornips, 2015).

At the same time, digital communication introduces new challenges. The 
informal and often non-standard nature of online language use can com-
plicate efforts at standardisation, particularly for languages with contested 
orthographies. Research on internet language practices highlights how vari
ability and experimentation—while potentially empowering—can also limit 
wider accessibility and institutional uptake (Urzędowska, 2021). Similarly, 
Skowronek (2021) notes that contemporary media linguistics must grapple 
with the tension between linguistic creativity and communicative clarity in 
digital environments.

For minority languages, these dynamics create both opportunities and con-
straints. On the one hand, digital platforms lower barriers to entry, enabling 
grassroots communities to produce and disseminate content independently 
of institutional support. On the other hand, the lack of standardisation, re-
sources, and technical infrastructure can restrict the scalability and sustain-
ability of such initiatives.

Structural barriers in digital environments

Despite the potential of social media, structural barriers continue to limit 
minority language presence online. One of the most significant challenges is 
algorithmic bias. Digital platforms prioritise content based on engagement 
metrics and scale, which systematically advantages majority languages with 
larger user bases (Ferré-Pavia et al., 2018). As a result, minority language con-
tent often remains less visible, regardless of its cultural relevance or quality.

In addition, technical and linguistic constraints play a crucial role. Limit-
ed availability of standardised orthographies, spell-checking tools, and lan-
guage-specific interfaces can hinder participation in digital communication. 
This is particularly evident in contexts where linguistic norms are still evolv-
ing or contested, as in the case of Silesian and Andalusian. Without accessible 
writing systems and technological support, users may default to majority 
languages in online interaction.

Another key factor is content diversity. As Gibson (2015) argues, digital 
vitality depends not only on the presence of a  language online but also on 
the range and appeal of available content. Minority languages that lack 
representation in entertainment, humour, and youth-oriented media may 
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struggle to attract younger users, even when institutional support is present. 
This creates a paradox in which languages may be formally recognised yet 
remain socially marginal in everyday communication.

These barriers have broader sociolinguistic consequences. The absence of 
minority languages from digital spaces can weaken their perceived relevance, 
contributing to a shift toward majority language use in informal domains. 
Over time, this may lead to what has been described as “domain contraction,” 
where minority languages become confined to formal or symbolic contexts 
rather than functioning as living means of communication.

Institutional and grassroots approaches to digital vitality

The literature highlights an ongoing tension between institutional and grass-
roots approaches to minority language promotion. Institutional frameworks, 
such as education systems and public media, are effective in supporting lan-
guage competence and standardisation (Fishman, 1991). However, they often 
struggle to adapt to rapidly changing digital environments and to engage 
younger audiences.

In contrast, grassroots digital initiatives—such as social media communi-
ties, blogs, and user-generated content—can foster creativity, engagement, 
and cultural relevance. These bottom-up practices are particularly visible in 
contexts where institutional support is limited, demonstrating the capacity 
of communities to sustain linguistic activity independently (Dołowy-Rybińs-
ka, 2021).

Yet both approaches have limitations when operating in isolation. Insti-
tutional strategies without digital adaptation risk producing “passive com-
petence” without active use, while grassroots initiatives without structural 
support may remain fragmented and unsustainable. Recent studies suggest 
that successful cases of minority language revitalisation increasingly involve 
hybrid models that combine policy support with community-driven digital 
innovation.

Theoretical Frameworks for Analysing Digital Language Vitality

Several theoretical models provide useful tools for analysing minority lan-
guage dynamics in digital contexts. Grin, Sfreddo, and Vaillancourt’s (2003) 
COD model—competence, opportunity, and desire—offers a multidimensional 
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framework for understanding language use. In digital environments, com-
petence relates to literacy and technical resources, opportunity to platform 
accessibility, and desire to social prestige and peer networks.

Hinton’s (2002) PIE model—planning, implementation, and evaluation—
emphasises the importance of cyclical and adaptive language policy. Digital 
contexts highlight the risks of incomplete policy cycles, where planning and 
implementation are not matched by effective evaluation of changing com-
munication practices.

Ethnolinguistic vitality theory (Landry & Bourhis, 1997; Ehala, 2015) further 
underscores the symbolic dimension of language use. Visibility in public and dig-
ital spaces contributes to perceptions of legitimacy and group identity, while ab-
sence may signal decline or irrelevance. In contemporary media environments, 
social media presence functions as a key indicator of this symbolic vitality.

Research gap and contribution of the study

While existing research has explored minority language use in both tradi-
tional and digital media, there remains a  lack of comparative studies that 
systematically examine how institutional frameworks and grassroots digital 
practices interact across different European contexts. Much of the literature 
focuses on single-language case studies, limiting the ability to identify broad-
er patterns and structural conditions.

This study addresses that gap by adopting a cross-national comparative 
approach, analysing four minority language contexts with differing levels 
of institutional recognition and digital engagement. By integrating insights 
from sociolinguistics, media studies, and language policy, it seeks to move 
beyond descriptive accounts of digital language use and to identify the key 
factors that enable or constrain minority language vitality in platform-based 
communication environments.

Methodology

Case selection

This study employs a  comparative case-study design, examining four mi-
nority language contexts with active regionalist or secessionist movements: 
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Silesian (Poland), Provençal (France), Andalusian (Spain), and Scottish Gaelic 
(United Kingdom). These cases were selected for three principal reasons.

First, they represent different levels of institutional recognition. Gaelic has 
long enjoyed legal recognition and educational integration, while Provençal 
has partial support in schools but limited visibility elsewhere. By contrast, 
Silesian and Andalusian remain largely unrecognised at the state level, 
though both have been the focus of grassroots campaigns for recognition.

Second, the four cases illustrate contrasting balances between acquisi-
tion planning and prestige planning (Fishman, 1991). Gaelic and Provençal 
are taught in schools, which fosters competence but has not translated into 
strong digital prestige. Silesian and Andalusian, on the other hand, are en-
ergised by bottom-up digital activism, but lack systematic support for edu-
cational transmission.

Third, these languages are embedded in politically charged identity move-
ments, where language is not only a communicative medium but also a sym-
bol of cultural distinctiveness and, in some contexts, political autonomy. This 
makes them particularly useful for analysing how minority languages nego-
tiate visibility in the digital sphere, where symbolic presence is tied directly 
to prestige and legitimacy.

Research design and data collection

The research adopts a mixed-methods approach, combining survey data with 
comparative analysis. The survey instrument was adapted from a model de-
veloped by Mentrau Iaith Cymru (Welsh Language Initiative, 2015), designed 
to measure minority language use in digital environments.

Fieldwork was conducted in 2024 across four regions: Scotland (Gaelic), An-
dalusia, Provence, and Silesia, with a total of 322 respondents (72 in Scotland, 
88 in Andalusia, 59 in Provence, and 103 in Silesia). Respondents were strat-
ified by age group (<18, 18–39, and 39+), enabling a generational comparison 
of social media use and attitudes towards digital resources.

The survey focused on three dimensions derived from Gibson’s (2015) frame-
work of enabling conditions for digital ascent (with participants self-evalu-
ating the social media experience in their respective ML on a 5-point Likert 
scale):

—	 Use—the proportion of respondents reporting social media use in the 
minority language (ML) compared to the dominant language (DL).
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—	 Resources—satisfaction with available orthographies, writing models, 
and technical support (such as keyboards or spell-checkers).

—	 Content—satisfaction with the diversity, appeal, and cultural relevance 
of available digital content in the minority language.

Responses were analysed through a Bayesian posterior probability model 
to estimate the likelihood of social media use across age groups. The resulting 
distributions, presented in the Results section, offer insights into generation-
al differences in use, resource satisfaction, and content evaluation.

Analytical framework

The analysis is guided by three complementary theoretical frameworks:
—	 COD Model (Grin, Sfreddo, & Vaillancourt, 2003): used to interpret 

how competence, opportunity, and desire interact in digital contexts. 
For instance, competence is tied to orthographic accessibility, oppor-
tunity to digital platform availability, and desire to prestige and peer 
influence.

—	 PIE Model (Hinton, 2002): applied to evaluate the alignment of plan-
ning, implementation, and evaluation across cases. This is particular-
ly relevant for comparing institutional approaches (Gaelic, Provençal) 
with community-driven ones (Silesian, Andalusian).

—	 Ethnolinguistic Vitality Theory (Ehala, 2015; Landry & Bourhis, 1997): 
used to frame the symbolic impact of digital presence. Online use func-
tions both as a measure and a driver of perceived vitality.

By combining these frameworks, the study integrates sociolinguistic, poli-
cy, and media perspectives to interpret how minority languages navigate the 
challenges of digitalisation.

Limitations

Several limitations must be acknowledged. The relatively small sample siz-
es for each case restrict the statistical generalisability of the findings. The 
survey design captures self-reported use and satisfaction but cannot fully 
account for the complexity of digital behaviour in practice. Moreover, while 
the analysis centres on social media, other domains—such as family trans-
mission or cultural production—also shape linguistic vitality but fall outside 
the scope of this study.
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Despite these limitations, the study offers an empirically grounded and 
theoretically informed account of how minority languages engage with dig-
ital media. By adopting a comparative lens across four distinct contexts, it 
provides insight into the interplay of institutional recognition, grassroots 
innovation, and generational dynamics in shaping the digital futures of mi-
nority languages.

Results and analysis

Overview of findings

The survey data reveals a  clear asymmetry between generational engage-
ment and structural support for minority language (ML) use in digital media. 
While younger respondents (<18 and 18–39) demonstrate relatively higher 
levels of engagement, this is not consistently supported by the availability 
of adequate resources or content. Conversely, older respondents (39+) report 
low levels of both use and satisfaction, indicating that digital engagement 
remains limited across all groups.

Table 1. Posterior probabilities of social media use, resource satisfaction, and content satisfaction 
by age group

M
L G

roup

U
se (<18)

U
se (18–39)

U
se (>39)

Resources
(<18)

Resources
(18–39)

Resources
(>39)

C
ontent

(<18)

C
ontent

(18–39)

C
ontent

(>39)

S c o t t i s h 
Gaelic

0.22 0.18 0.08 0.65 0.62 0.55 0.4 0.35 0.25

Provençal 0.2 0.12 0.05 0.7 0.68 0.6 0.3 0.28 0.18

Andalusian 0.42 0.35 0.12 0.38 0.35 0.2 0.55 0.5 0.25

Silesian 0.48 0.4 0.15 0.45 0.42 0.28 0.6 0.55 0.3

Source: Author’s own survey data (2024). Note: Values represent posterior probabilities derived 
from Bayesian estimation based on survey responses (N = 322).
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Three key patterns emerge. First, overall use of minority languages on so-
cial media remains low across all cases, rarely exceeding a probability of 0.50 
even among younger cohorts. This suggests that digital environments, while 
offering opportunities, do not automatically translate into widespread lin-
guistic adoption. Second, there is a divergence between institutional support 
and actual use: languages with strong educational and policy backing (Gaelic, 
Provençal) show higher satisfaction with resources but lower levels of digital 
engagement. Third, grassroots-driven contexts (Silesian, Andalusian) exhibit 
higher levels of use and content satisfaction despite weaker institutional sup-
port, indicating that cultural relevance may outweigh formal standardisation 
in digital settings.

Taken together, these findings suggest that minority language vitality in 
digital environments is shaped less by institutional provision alone and more 
by the interaction between resources, content, and user motivation.

Scottish Gaelic

Figure 1. Posterior probability that Scottish respondents use social media in the ML

Source: Author’s own survey data (2024).

T﻿he Gaelic case illustrates a  mismatch between institutional compe-
tence and digital engagement. While younger respondents report relative-
ly high satisfaction with orthographic and technical resources (0.65 among 
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under-18s), actual use of Gaelic on social media remains limited (0.22 for 
under-18s, declining further among older cohorts).

This discrepancy suggests that competence alone is insufficient to sustain 
digital use. Despite strong support in education and traditional media, Gaelic 
lacks a robust presence in the types of content that dominate contemporary 
digital platforms, such as short-form video, influencer-driven content, and 
interactive formats. The relatively low levels of content satisfaction (0.40 
among under-18s) indicate that users do not perceive Gaelic as a viable medi-
um for everyday digital interaction.

From a broader perspective, this pattern reflects a competence–prestige 
gap: users possess the skills to use the language but lack sufficient social 
and cultural incentives to do so in digital environments. As a result, Gaelic 
remains institutionally strong but digitally marginal.

Provençal

Figure 2. Posterior probability that Provençal respondents use social media in the ML

Source: Author’s own survey data (2024).

The Provençal case reinforces this pattern but with even lower levels of dig-
ital engagement. Although respondents report the highest satisfaction with 
resources across all cases (0.70 among under-18s), social media use remains 
minimal (0.20 for under-18s, 0.12 for 18–39).
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This suggests that standardisation and educational support, while neces-
sary, do not automatically generate active use. Provençal appears to function 
primarily as a symbolic or heritage language, associated with cultural preser-
vation rather than everyday communication. The low levels of content satis-
faction further indicate that available media do not align with contemporary 
digital practices, particularly those of younger users.

In contrast to Gaelic, where institutional structures are relatively dynamic, 
Provençal demonstrates a more static model of language maintenance. The 
result is a form of “passive competence,” where speakers may understand or 
value the language but do not actively use it in digital interaction.

Andalusian

Figure 3. Posterior probability that Andalusian respondents use social media in the ML

Source: Author’s own survey data (2024).

The Andalusian case presents a contrasting dynamic. Despite low satisfac-
tion with orthographic resources (0.38 among under-18s), respondents report 
relatively high levels of social media use (0.42 for under-18s) and strong con-
tent satisfaction (0.55).

This indicates that grassroots digital practices can compensate for the ab-
sence of institutional support, at least in the short term. The popularity of 
memes, blogs, and culturally resonant content suggests that linguistic vitality 
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in digital environments is closely tied to identity expression and cultural rel-
evance. In this context, non-standardised forms do not necessarily hinder 
participation; instead, they may facilitate creative and flexible language use.

However, this model raises questions about sustainability. Without con-
sistent orthographies or institutional integration, Andalusian risks remain-
ing confined to informal or niche domains. While digital visibility is high, 
its long-term impact on linguistic stability and broader recognition remains 
uncertain.

Silesian

Figure 4. Posterior probability that Silesian respondents use social media in the ML

Source: Author’s own survey data (2024).

Silesian represents the most balanced case, combining relatively high 
levels of digital use (0.48 for under-18s) with moderate satisfaction in both 
resources and content. This suggests a more integrated model of minority 
language vitality, where grassroots digital activity is beginning to align with 
emerging institutional support.

The high levels of content satisfaction (0.60 among under-18s) indicate 
a strong presence of culturally relevant digital material, while ongoing de-
velopments in language recognition and education point toward increasing 
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formal support. This convergence creates the potential for a reinforcing cy-
cle in which competence, opportunity, and desire mutually strengthen one 
another.

Silesian thus illustrates a transitional stage in minority language devel-
opment, where digital vitality may serve as a foundation for broader institu-
tional recognition and long-term sustainability.

Cross-case synthesis

A  comparative analysis of the four cases highlights three overarching 
dynamics.

—	 Generational divides: Younger respondents consistently report higher 
engagement with minority languages online, but even among them, 
use remains below half. This highlights both the potential of digital 
platforms to foster vitality and the fragility of these gains.

—	 Institutional versus grassroots asymmetry: Institutional support 
(Gaelic, Provençal) secures competence through education but fails 
to generate digital prestige, while grassroots activism (Silesian, An-
dalusian) creates engaging content but struggles with sustainability. 
Neither approach alone appears sufficient.

—	 Resource–content mismatch: Languages with strong orthographic 
resources often lack diverse content (Gaelic, Provençal), while those 
with weaker resources compensate through creative digital cultures 
(Silesian, Andalusian). This mismatch underscores the need for policy 
frameworks that simultaneously address competence and prestige.

Together, these findings demonstrate that social media functions as both 
a mirror and a driver of minority language vitality. It mirrors broader struc-
tural imbalances between institutional and grassroots initiatives, while also 
driving new patterns of prestige and identity. The challenge, therefore, lies in 
harnessing digital platforms to align competence, opportunity, and desire in 
ways that sustain minority language use across generations.
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Discussion

Interpreting the findings through COD, PIE, and vitality models

The findings demonstrate that social media are not merely an additional do-
main of language use but a central arena in which linguistic vitality is negoti-
ated. This aligns with recent work in media linguistics, which emphasises that 
digital communication environments reshape not only how language is used 
but also how it is valued and legitimised (Calude, 2023; Gnach, Engebretsen, 
& Weber, 2022). Across all four cases, institutional recognition alone does not 
ensure active use in digital environments. Instead, vitality depends on the 
interaction between competence, opportunity, and desire, as conceptualised 
in the COD model (Grin, Sfreddo, & Vaillancourt, 2003).

In institutional contexts such as Gaelic and Provençal, competence is 
relatively well developed through education and standardisation. However, 
limited opportunities for meaningful digital engagement and low levels of 
user-driven content reduce the incentive to use the language in everyday 
communication. This finding supports earlier observations that formal visi-
bility does not necessarily translate into functional use (McQuail, 2000; Mor-
ing, 2007). Conversely, in Andalusian and Silesian, grassroots digital practic-
es generate strong opportunities and desire, but competence remains uneven 
due to limited standardisation and institutional support. Similar patterns 
have been observed in other minority language contexts, where user-gener-
ated content plays a crucial role in sustaining engagement (Jones, Cunliffe, 
& Honeycutt, 2013).

Generational gaps and the risk of split maintenance

A key finding of this study is the emergence of a generational divide in mi-
nority language use. Younger speakers are more likely to engage with minor-
ity languages in digital contexts, yet their overall use remains limited. This 
reflects broader trends identified in studies of digital communication, where 
younger users shape linguistic practices through platform-based interaction 
(Dovchin, 2020).

In institutional contexts, this dynamic leads to what may be described as 
functional displacement: minority languages are maintained in formal do-
mains such as education but are replaced by majority languages in informal, 



    64

Maciej Nowakowski

everyday communication. This phenomenon is consistent with Fishman’s 
(1991) theory of domain-specific language shift, where languages may survive 
in institutional settings while declining in everyday use. In grassroots con-
texts, the opposite pattern emerges, with active digital use but limited inte-
gration into formal structures. However, without institutional reinforcement, 
such practices may remain unstable and fragmented (Dołowy-Rybińska, 2021).

Institutional versus grassroots approaches

The contrast between institutional and grassroots approaches highlights the 
need for hybrid models of language support. Institutional frameworks pro-
vide stability, legitimacy, and resources, particularly through education and 
standardisation (Fishman, 1991). However, they often struggle to adapt to 
rapidly evolving digital environments and to engage younger audiences.

Grassroots initiatives, by contrast, are characterised by flexibility and cul-
tural relevance. Digital communities, memes, and user-generated content can 
foster engagement and identity expression, particularly among younger users 
(Nguyen, Trieschnigg, & Cornips, 2015). Yet these initiatives may lack long-
term sustainability without structural support.

Recent research suggests that successful minority language revitalisation 
increasingly depends on combining these approaches. For example, studies 
of Basque and Welsh digital media show that institutional support for online 
content creation can significantly enhance both visibility and engagement 
(Zabaleta et al., 2013). The Silesian case reflects a similar trajectory, where 
emerging institutional recognition may reinforce existing grassroots vitality.

The politics of algorithmic visibility

The role of algorithmic systems emerges as a critical factor shaping minority 
language use. Digital platforms prioritise content based on scale, engage-
ment, and commercial value, systematically favouring majority languages 
with larger user bases (Ferré-Pavia et al., 2018). As a  result, minority lan-
guage content is less likely to be recommended, shared, or encountered by 
users, regardless of its quality.

This dynamic reflects what Kelly-Holmes (2019) describes as “digital lan-
guage policy,” where platform design and algorithmic processes implicitly 
regulate language visibility. The consequences are twofold. First, reduced 
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visibility undermines prestige, as users may perceive minority languages as 
less relevant or modern. Second, it limits opportunities for interaction, rein-
forcing patterns of language shift toward dominant languages.

These findings suggest that digital inequality is not only a matter of user 
behaviour but also of structural constraints embedded within platform 
architectures.

Policy implications

The findings point to several key directions for language policy in the digital 
age. First, existing frameworks such as the ECRML (1992) must be updated 
to reflect the centrality of digital platforms in contemporary communication. 
As Hogan-Brun and Wolff (2003) note, policy frameworks designed for tra-
ditional media cannot fully address the dynamics of digital environments.

Second, policy should extend beyond acquisition planning to include 
active prestige planning. Supporting digital content creation, particularly 
in youth-oriented formats, is essential for maintaining relevance in plat-
form-based communication (Gibson, 2015). Third, grassroots initiatives 
should be integrated into broader policy frameworks, ensuring both flexi-
bility and sustainability. Finally, policymakers must engage with technology 
companies to address algorithmic bias and improve digital infrastructure for 
minority languages (Kelly-Holmes, 2019).

Minority languages at a crossroads

Taken together, the findings indicate that minority languages in Europe are 
at a  critical juncture. Institutionalised languages risk stagnation without 
digital adaptation, while grassroots-driven languages risk fragmentation 
without structural support. This dual challenge has been noted in broader 
research on linguistic vitality, which emphasises the importance of aligning 
policy, practice, and social context (Ehala, 2015; Landry & Bourhis, 1997).

Social media thus represent both a risk and an opportunity. If minority 
languages fail to establish a meaningful presence in digital environments, 
their long-term vitality will be undermined. However, where institutional 
support and grassroots innovation are effectively combined, digital platforms 
may provide new pathways for revitalisation, enabling minority languages to 
remain visible, relevant, and actively used across generations.
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Conclusions

This article has examined how minority languages navigate digital commu-
nication environments across four European contexts: Silesian, Provençal, 
Andalusian, and Scottish Gaelic. The findings reveal a consistent structural 
asymmetry. Institutional support plays a crucial role in developing linguistic 
competence through education and standardisation, yet it does not automat-
ically translate into active use in digital spaces. Conversely, grassroots digital 
practices generate visibility, engagement, and cultural relevance, but often 
lack the structural support necessary for long-term sustainability.

By applying the COD model (Grin, Sfreddo, & Vaillancourt, 2003), the PIE 
framework (Hinton, 2002), and ethnolinguistic vitality theory (Ehala, 2015; 
Landry & Bourhis, 1997), this study has demonstrated that minority language 
vitality in the digital age depends on the alignment of competence, opportu-
nity, and desire within platform-based communication environments. Social 
media emerge not simply as an additional domain of use, but as an arena in 
which linguistic relevance, prestige, and intergenerational transmission are 
negotiated.

The comparative analysis highlights that neither institutional nor grass-
roots approaches are sufficient in isolation. Institutional models risk produc-
ing passive competence without everyday use, while grassroots initiatives 
may remain fragmented without policy support. The most promising pathway 
lies in hybrid strategies that integrate top-down frameworks with bottom-up 
digital innovation, ensuring both stability and adaptability in rapidly evolv-
ing media environments.

The implications for policy are clear. Existing frameworks, such as the 
European Charter for Regional or Minority Languages, must be updated to 
reflect the realities of algorithm-driven communication systems. Acquisition 
planning should be complemented by active prestige planning, particular-
ly through investment in digital content creation and support for minority 
language presence on major platforms. At the same time, policymakers must 
engage with technology companies to address structural inequalities in algo-
rithmic visibility and digital infrastructure.

At a broader level, the study suggests that minority languages in Europe 
are at a critical crossroads. Without meaningful integration into digital com-
munication practices, institutional protections risk becoming increasingly 
symbolic. However, where policy support and community-driven innovation 
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are effectively aligned, digital environments may offer new opportunities for 
revitalisation, enabling minority languages to remain visible, relevant, and 
actively used in contemporary society.

Finally, this study also points to important directions for future research. 
In particular, the conclusions would benefit from comparative analysis in-
volving majority languages, allowing for a more precise assessment of wheth-
er the observed patterns are specific to minority language contexts or reflect 
broader dynamics of digital communication. Further research could also 
explore platform-specific practices (e.g., TikTok, YouTube) and longitudinal 
changes in language use, providing deeper insight into how digital environ-
ments shape linguistic vitality over time.

In this sense, the future of linguistic diversity in Europe will depend not 
only on preservation, but on adaptation. The challenge is no longer simply 
to maintain minority languages, but to ensure that they function as living, 
dynamic means of communication within the digital spaces that increasingly 
define everyday life.
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Abstract
The media in the face of truth: speaking, listening, and conversion

The article reflects on truth as a fundamental criterion for the functioning of the mass media. 

In the face of contemporary fascination with pluralism and fragmentariness, the oneness 

of truth is recalled, which has the power to integrate dispersed collectivities. The text dis-

tinguishes between “true speech” (language that does not falsify reality) and “spoken truth” 

(disclosure of truth in the communication space). It also points out the necessity of active and 

wise listening to truth, engaging the whole person and protecting against manipulation and 

illusions. The ultimate goal of the recipient’s interaction with the media should be conversion 

(metanoia) to truth, consisting of abandoning untruths and building the ability to distinguish 

between good and evil. A complete turn towards truth constitutes a media conversion, pro-

tecting human dignity and guaranteeing true freedom.

Keywords: truth in the media, oneness of truth, true speech, listening to truth, media 
conversion, social communication

Invariably, truth remains the most vital criterion in cognition, judgement, 
interpersonal relations, and choice-making. It is also the sense and fulcrum 
for the functioning of the mass media. Reflection on truth inevitably leads 
to the perception of the imperative of truth which is directed towards people, 
calls up to them, and turns to them as well as examines, evaluates, inter-
rupts, and interferes with human activity. Indeed, it is incorrect to discuss 
the contemporary crisis of truth: what should be discussed is rather the cri-
sis in man’s attitude towards truth. Truth, regardless of the criterion of the 
conditions in which an individual lives, can fulfil a unifying and integrative 
function. Truth eliminates suspicion and thus may facilitate the consolida-
tion of loose collectivities of people who are distrustful towards each other 
and separate in the media space. Projecting truth onto a  large screen has 
a strong impact on the projection of the expanded network of human inter-
relations and exchange of information based on the ultimate value, namely 
truth. Given the risk of truth being ideologised, contemporary media users 
need to be constantly reminded of the crucial issues related to the criterion 
of cognising reality. In the milieu of fragmented information, they deserve 
answers to the following questions:  Does any person have their own truth? 
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And if so, are there many truths or only one? What is the difference between 
true speech and spoken truth? What does it mean to heed truth and to be 
captivated by truth? What would it mean for the media to convert to truth? 
These important matters shall be discussed in this article. 

One truth or a plurality of truths?

Nowadays, people are fascinated with optionality, plurality, fragmentariness, 
and dispersion, which stand in contrast to the singularity and unity of know-
ing the truth. Today’s digital media are a window through which the users can 
look into the pieces of content they seek. We must realise that plurality is not 
a source of unity; on the contrary, it is unity that is the source of plurality. To 
a speculative mind, the singularity of truth is perfection. The adjective “sin-
gular” describing truth denies the possibility that many truths may co-exist; 
the number “one” is used for quantitative organisation and for describing the 
relations towards the existent order. The starting point is the recognition of 
the oneness of truth, which stands behind the order of things and allows us 
to determine relations between them (Heschel, 1951, pp. 111–112). 

Anything in plurality is related to singularity. It can be shown mathe-
matically (e.g. as += or++=   etc.). Any variant of 
a formula, even when it includes multiplicities, has a starting point in the 
number “one” (). The left side of the equation has to correspond to the value 
of its right side. When different people meet and each of them expresses the 
truth, they relate to its oneness. The solutions and the results of the search 
are just what they are, they can neither be supplemented by anything, nor 
detracted from. A human person, although real, is not truth. Truth exists 
regardless of individuals. Man is a witness to truth, which he draws from 
an independent source. Therefore, the need for independent  media results 
from truth. Whatever is true is correspondent. In my mathematical example 
both sides of the equation are correspondent, that is their value is exactly the 
same, neither higher nor lower. It is what it is. We should oppose views that 
negate and reject the oneness of truth. When the number “one” is reduced to 
0.99 or even 0, this reduction means rejecting truth, making up fiction, and 
dismissing the laws of logic. 

The multiplication of the number of truths can be best explained on the 
example of ice calving. When blocks of ice break away from a glacier, each 
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of them becomes a separate unit, has its own autonomy and structure, and 
begins to function in a new way: it no longer belongs to a solid mass, instead, 
it starts to drift. The separated iceberg “forgets” its source and the origin of 
its existence. It lives independently, just as the other disconnected chunks. 
However, the parts do not form a whole any more, neither are they larger 
than the whole. One piece of a jigsaw puzzle is just a tiny element in a bigger 
picture. It is only the whole, the unity of all the elements of the picture, that 
makes it possible for us to see the actual state of affairs. Thus the number 

“one” stands for the privileged position of truth and shows its uniqueness. The 
essence of truth is more than an individual is able to learn or express. That’s 
why the task of the media is to make effort to reach the source of truth, name-
ly to present such content that provokes the ultimate, primary questions. 
Irrelevant or secondary content cannot be misrepresented as that of primary 
importance. Regrettably, many broadcasters offer trivial and immaterial in-
formation as deserving of close attention of the general public. Consequently, 
both the media and their users are threatened by a loss of their own identity 
as well as a loss of identification with what is really important in favour of 
banal and commonplace topics. The users face the risk of petrifaction, due to 
which inflexible and rigid forms become permanent (Dictionary Cambridge).1

When individualism is upheld and when blocks of information that got de-
tached from truth are considered truthful, it becomes difficult to understand 
the whole; indeed, one is inclined to believe ever more strongly that there 
does not exist one truth. Everybody has their own truth so ideally they should 
stick to their own judgement and opinion. A drifting ice floe moves randomly 
and does not plan its course; similarly, media users get disorientated and do 
not know which direction to take, and so they may find themselves on a col-
lision course and bump into another drifting object. Also, they may collide 
with the wholeness and unity of truth, which can never be appropriated. So 
when we ask how many truths there are or even when we experience a plural-
ity of truths, a fragmentation of truth, we are still aware that the fragments 
belong to one whole. Truth is one. It has the power to unite pluralities and 
to build a comprehensive picture of the world. Those operations performed 
by the media that are motivated by truth become empowered to bring about 

1	 See also: Słownik języka polskiego, Petryfikacja, https://sjp.pwn.pl/sjp/petryfikacja;2499539.html (ac-
cess: 16.02.2024).
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a unity and to bring people together. Those who present various concepts of 
truth often forget that they do not produce truth, but only conceptualise it, 
namely they make certain observations, approach it in certain ways, express 
their thoughts and their own ideas. So it should be remembered that concepts 
can be both true and false. Our duty is to follow truth and this concept of 
truth that resides within it. Then we can talk about concepts as products of 
conception, as something conceived by truth. A concept understood as a prod-
uct of intellect is not necessarily something conceived by truth. The media 
frequently get influenced by opinions and propagate content that stems from 
somebody’s observations, but they should not forget the concept of autono-
mous truth, which is conceived at source. The source of truth is truth itself, 
and not concepts of truth. Those concepts can be true if conceived by truth 
as such. It must be noted that a human person is right whenever he or she 
is not at fault. The thing that never is at fault is truth. Similarly, the media 
are correct when they are not at fault. Therefore, as remarked by Pope Bene-
dict XVI, the interest in and popularity of many publications, programmes, 
and quality films depend on their recognition and appropriate presentation 
of truth (Benedict XVI, 2008). So there is an urgent need to tell the truth. 

True speech and spoken truth 

Human cognition, also informative cognition, is getting more and more re-
fined. The means of communication present their arguments in a more and 
more sytematic and precise way, owing to which users can acquire informa-
tion that facilitates the development of creative thinking. In the initial phase, 
while absorbing the offered content, users may not experience a cognitive 
revelation, because they are led and guided by the provider of the informa-
tion. But when a personal discovery occurs, a new phase in the cognition 
process begins, when the intellect is properly applied and contemplates the 
speculabile, thanks to which mankind can better understand the world. This 
means that the media are carriers of what becomes visible to the human 
mind due to the ability to think, analyse, and draw conclusions. Recta ratio 
speculabile (Krąpiec, 1974, p. 188). The message of truth is, therefore, crucial 
for reasoning and discerning basic cognitive content. Also, the ethical princi-
ples to which a human person adheres have to be taken into account, because 
undertaking any action is always a moral decision. Thus, truth can never be 
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excluded from the domain of axiology, because truth is a basic criterion in 
assigning value. Nowadays, communication aimed at spreading information 
requires special competence, language skills, and the ability to use language 
in social situations (Szalkowska, 2009, p. 372). 

There is a  fundamental difference between “true speech” and “spoken 
truth.” In the former phrase, whether we want it or not, the main role is 
played by the noun “speech,” whereas truth is only referred to in the modifier. 
In the latter case, the focus is truth, while the modifier specifies that speech, 
i.e. language, is the medium. It happens so because truth cannot accept false-
hood, it always takes the opposite position. On the other hand, speech (or 
language), which does not enjoy its own sovereignty and self-determination, 
unlike truth, may be susceptible to falsehood. Decisions are not made in lan-
guage, but in man. Hence the importance of the “truth of being.” True speech 
refers to the language of communication which is present in the media. It is 
revealed in the specific acts of using the language system. It includes signs 
and rules and fulfils various functions (e.g. communicative, expressive, reg-
ulatory), and its purpose is to send and receive messages. 

In 1861 the French surgeon and anthropologist Pierre Paul Broca (1824–
1880) discovered the seat of speech production in the brain. It has an im-
portant role in understanding language and interpreting gestures (Fadiga 
& Craighero, 2006, p. 488). The latest experiments demonstrate that Broca’s 
area becomes active when sentences are uttered concerning cognition and 
perception. That is significant, because the word and the gesture are inter-
related at the level of purpose and intention (Gentilucci, Bernardis, Crisi, & 
Dalla Volta, 2006, p. 1063). For language signifies not only through written or 
spoken messages, but also through gestures and facial expression. Utterances 
can be produced without words, with other signs exclusively, therefore com-
munication can take on many forms of expression and use various channels. 
So, true speech in the media is such language of communication (involving 
signs, gestures, symbols, oral and written utterances) that does not falsify 
the reality, does not simplify meanings, and does not reduce or distort the 
sense. It is correspondent with correct thinking and values. Such messages 
in dialogic communication show positive attitudes of senders and receivers. 
One should acknowledge the proposition of the Jewish mathematician and 
philosopher Edmund Husserl (1859–1938), one of the founders of phenome-
nology, that we should distinguish between two types of signs: indications 
and meaningful speech expressions. Even if one speaks to another person 
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intending to communicate something, the gestures and the look on one’s 
face do not count as expressions, because they accompany speech unwittingly, 
without any intention to communicate anything (Husserl, 1970, p. 269).

The author of the book Komunikacja językowa w Internecie [Language com-
munication on the internet], linguist Jan Grzenia, observes that the Internet 
presents all the functions of language that we know from real-world commu-
nication, but the relations to both written and spoken language are altered: 
all internet texts are digital, that is non-spoken, even though they display 
some features of orality; neither are they identical with written texts, al-
though they are based on writing (Grzenia, 2008, p. 183). However, linguistic 
changes and diversification should always belong to true speech, that is to 
correspond with the reality. 

In the context of true speech, the Greek term παρρησία (parrhesia) needs 
to be discussed. Literally it denotes “speaking everything,” speaking freely, 
candid and lucid speech which is based on truth. Parrhesia is the opposite 
of artificial rhetoric, it is speaking directly to one’s equals, among equals. 
Nevertheless, it can have a negative aspect when the listener is openly hurt 
or offended by the speaker telling the truth. On the positive side, parrhesia 
is an act of courage and an expression of what the speaker believes to be true 
(PWN, n.d., Parezja).2 In the agora of today’s media, parrhesia characterises 
a  conscientious citizen who demands the truth. So the users ought to be 
interested not only in surfing the net and scanning various websites, but 
also, in proportion and parallelly, in parrhesia, which has become a necessity. 
Practicing parrhesia should be typical of users of the social communication 
media, treating each other with respect and striving to attain their common 
aim, that is good. 

2	 See also Parezja, https://pl.wikipedia.org/wiki/Parezja and the English version of this entry: https://
en.wikipedia.org/wiki/Parrhesia (access: 10.02.2024). “Parrhesia is closely tied to having the courage 
to speak the truth despite potential dangers, including social repercussions, political scandal, or even 
matters of life and death. Parrhesia involves speaking openly. This involves a distinct connection to 
truth via honesty, a link to personal life through facing danger, a certain interaction with oneself or 
others through critique, and a specific relationship with moral principles through freedom and respon-
sibility. Specifically, it’s a form of speaking where the speaker shares their personal truth, even risking 
their life because they believe truth-telling is a duty to help others and themselves. In parrhesia, the 
speaker opts for honesty over persuasion, truth over falsehood or silence, the risk of death over safety, 
criticism over flattery, and moral obligation over self-interest or indifference. The parrhesiastes speaks 
without reservation.”
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The idea of open, candid, and lucid speech in the means of communication 
can be traced back to Protagoras of Abdera (ca. 480 BC–410 BC), who thought 
that men should be frank with one another and instruct one another “and 
not be begrudging [anyone else] this [instruction], as now no one begrudges 
[teaching others] things just and lawful.”3 Users of the media should be sin-
cere in order to share truth. Whatever has been comprehended by one person 
should be shared with others, without begrudging or envying, so as to build 
the unity and brotherhood in the mediasphere. When users are “speaking and 
listening in their turn in an orderly manner” (Plato, 2010, p. 90–91), a propi-
tious communication milieu is created in which truth is not only uttered (and 
discovered), but also heard (and discovered too), it is listened to attentively 
and reflected upon. The phrase “spoken truth” is directly related to the dis-
closure of truth in the communication space. It is in speech (i.e. language) 
that truth is expressed and expresses itself. 

Marshall McLuhan (1911–1980), a Canadian philosopher and one of the 
best theorists of mass communication and the media, stressed that speech 
allows truth to emerge, serves to separate one person from another, and 
separate man from the animal world (McLuhan, 1964, pp. 77–80). A similar 
opinion was expressed by the French philosopher Henri Bergson (1859–1941). 
In his work Creative evolution he said that “without language, intelligence 
would probably have remained riveted to the material objects which it was 
interested in considering” (Bergson, 1911, p. 258).4 The dialogical nature of 
truth, and especially its correlatedness to values, indicate that truth should 
be speaking towards good. So from the perspective of a person and the me-
dia, true speech and spoken truth are important elements of the message. 
It is not only the communicated content that is important, but also the way 
of communicating it. Both support the media message, make it possible to 
learn the truth, and perform the ordering and integrative function for the 
person. It is not only speaking the truth, but also listening to the truth that 
becomes a necessity. 

3	 Protagoras (Πρωταγόρας ὁ Ἀβδηρίτης) was a Greek philosopher, one of the Sophists. The quotation 
comes from Plato, 2010, p. 62. 

4	 Bergson perceived the need of the “language of the understanding” (p. 281): “we must adopt the lan-
guage of the understanding, since only the understanding has a language.” 
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Listening to truth and being captivated by truth

Colloquial language allows several collocations of the word “truth,” such as 
“objective truth,” “empirical truth,” “bitter truth,” “painful truth,” “unpal-
atable truth,” “naked truth;” we can even be tempted to “taste the truth.” 
There is a genuine risk that truth may be viewed as something that can be 
grasped rationally or sensorially. Such an oversimplification would obviously 
be wrong. Truth relates to man holistically, including man’s reason, soul, and 
conscience, and its existence is independent of the organs thanks to which it 
can become known and communicated in the world. It is also to be noted that 
one should always listen wisely. Any of the senses that facilitate cognition re-
quire openness on the part of the individual.5 Those words that are not heard 
by anyone are uttered in vain. In media communication it is not only the 
message and the sender that are important, but also our way of listening to 
them. Any printed or spoken word, any image and sound leave their indelible 
trace in man’s mind. The above mentioned author of Understanding media: Ex-
tensions of man (first published in 1964), Marshall McLuhan rightly said that 
any new content turns the recipient into a new person. Changes in the pace, 

“scale and form of human association and action” change the participants of 
the communication process (McLuhan, 1964, p. 9).6 The truth that a person 
heard by interacting with the outside world needs to be acknowledged and 
comprehended innerly. The human auditory pathway has an external part, 
which leads to the inner ear.7 Truth is communicated to the whole man, not 
to his particular body members. The addressee of truth is the whole person, 

5	 In order to taste something, one needs to open one’s mouth, in order to see something, one needs to 
open one’s eyes, in order to smell or hear something, one needs to have open nostrils and ears, and in 
order to examine something by touching, one needs to open the palms of one’s hands. 

6	 Similar observations and conclusions were reached by Neil Postman (1931–2003), a philosopher and 
media theorist, professor of the Chair of Culture and Social Communication at New York University 
as well as by Robert K. Logan (b. 1939), a well-known physicist, media ecologist, and researcher of the 
evolution of language. Other proponents of such views were Harold Innis (1894–1952), a Canadian 
professor of economy and author of pioneering books on the media and communication theory, who 
investigated the role of the media in shaping culture and civilisation, as well as Elizabeth Eisenstein 
(1923–2016), a historian researching the media and cultural changes within Western civilisation. 

7	 The ear is the organ of hearing. It consists of the outer, middle, and inner ear. When sound waves reach 
the middle ear, they are transformed into vibrations, which in turn are modulated as neural impulses. 
A concise description of the mammalian auditory passageway is included in Webster, 1994, pp. 1–22.
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and not an arm, head or brain. The ear is a human organ, but a human is not 
an organ of the ear, a human is not an organ of the kidney etc. 

Since listening is a transmission of content that comes from the outside, it 
requires assistance in the critical judgement of the received data. Not all the 
things heard by a human person are of value. The gossip media, which build 
up chains of gossip, do not necessarily tell the truth. Those who listen and 
succumb to tall stories may live an illusory life as one can have an illusory 
certainty about some content and events, based on listening to untrue and 
fabricated information. 

In order to understand what it means to listen to truth, we should go to 
the source. The Latin term audio (Jougan, 1957, p. 59) has as many as five 
meanings. The first of them is to “hear, listen, get to know something,” so it 
stresses active hearing. One cannot forget that the contemporary media offer 
a special place where we can hear and obtain information, get acquainted 
with something or enquire about something or someone (PWN, n.d., Dow-
iedzieć się).

The Polish dictionary of synonyms, Słownik synonimów, includes an entry 
for the verb “dowiadywać się,” to enquire about something, which even more 
strongly points towards the engagement of those participating in communi-
cation in the process of listening. This process involves collecting, accumu-
lating, and verifying information. The key factor in it is truth. Undoubtedly, 
learning through listening is more extensive when the senders and recipients 
are given new data or obtain them on their own, using the media, sometimes 
randomly (PWN, n.d., Dowiadywać się). The second meaning of audio refers 
to attentive listening and encouraging the listeners to delve into the offered 
content, interest and attitude of the listener towards the new information. 
Attentive learning is what really brings man closer to truth. The third mean-
ing of audio focuses on hearing out, admitting, acknowledging, that is the 
result of listening and finding correspondence between what is said and what 
actually is. So the ultimate goal of listening is to find out what is right. Media 
communication hones the perception of the listeners when the right thing is 
truth. The fourth meaning of audio is to “be obedient, follow in somebody’s 
footsteps,” and indicates the tractability of the listener. Listening means sub-
missiveness or permanent acceptance of the role of a student. It means being 
constantly willing to yield to guidance of truth. The purpose of listening is to 
develop the mature attitude of accepting the role of a student. One’s life can-
not be steered by what one hears, especially if it is lies, fake news, and other 
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dangerous forms of manipulation. One’s life should be steered and set on its 
proper course by truth. Lastly, the fifth meaning of audio is to “be heard, i.e. 
be important, have an opinion, gain fame,” which is particularly significant 
in the context of the media. Truth should be broadcast, get across to the lis-
teners, resound through the speakers. The stream of truth,  reaching media 
users, makes it possible for them to form an opinion on a given matter. While 
listening, the recipients can learn how to assess the delivered material, pass 
judgement on an issue, voice their opinion, or be persuaded by the presented 
content. “The truth signal” on air should be heard and received by media 
users attentively, heedfully, alertly.  

A crucial aspect is not only listening as an activity, but also the person of 
the listener. An auditor (Latin: hearer, pupil) is a person active in the media, 
who performs a special function in the mediasphere. For an auditor can be 
a person investigating a case and questioning the witnesses (Jougan, 1957, 
p. 60). This function is fulfilled by the listeners, viewers, readers, net surfers, 
and others who analyse the content, compile materials on an event, and seek 
explanations for particular problems. Then they carry out the function of 
listeners performing their proper role of students. Being open to truth has 
a vital impact on the ability to function well in the environment of the new 
media. Communication founded on truth results in stronger unity and fel-
lowship of the media users and helps them to make choices whenever human 
freedom is to be executed. Good rapport with other people online, therefore, 
does not limit one’s access to truth; instead, based on the autonomy of truth, 
it weaves a unique web of interpersonal relations. So for the listeners, truth 
is a filter that helps to distinguish between the right and wrong in building 
relations. Especially now, with the developing social media and active match-
making (McKenna, 2008, p. 236) one needs to remember that listeners who 
are open to truth are also prone to create accounts that facilitate finding 
compatible online friends among real people. 

The uniqueness of internet relations is true for any media users and their 
online activity. Notably, intelligent listening affects personal development 
and increases the effectiveness of communication, because listening to truth 
empowers one’s thinking, improving one’s ability to argue, justify, motivate, 
infer etc. It has to be underlined that as speech knows elliptical statements, 
so listening can be disturbed by imperfect reception. Such imperfections can 
stem from linguistic limitations and inaccuracies, but also from hastiness 
when media users do not listen to or read the presented information in full 
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and so deprive themselves of the final reward, namely the tagline. The Jew-
ish philosopher and physician Maimonides (1135–1204) said that words are 
indispensable in the cognitive process, but they are absolutely necessary only 
when we want to communicate our ideas to others or to demonstrate that we 
understood those ideas (Maimonides, 1885, p. 10). Listening to truth should 
lead a human being to conversion.  

Media converted to truth

Professor Leszek Kołakowski (1927–2009), Polish philosopher, observes that 
discovering the truth takes place during the process of conversion. It involves 
absolute certainty which is a product of detailed convictions and is not sus-
ceptible to any argumentation. Conversion gives answers to vital questions 
of human existence, moreover, it provides practical guidelines how to see the 
difference between good and evil and between proper and improper conduct 
(Kolakowski et al., 1991, pp. 121–122). 

Through conversion one gains not simply truth, but total truth—at least in respect to 

all questions that are important, interesting, and significant to life. One gains not only 

criteria to distinguish right and wrong, but criteria that are beyond any doubt, that are 

not afflicted by any argument, that grant moral certitude to the convert (Kolakowski 

et al., 1991, p. 122).

Indifference, lack of zeal, and disloyalty towards truth cannot be called 
conversion, they are its reverse. Conversion starts from an individual encoun-
ter with truth “where truth is not just known but lived in; or, better, where 
one becomes truth” (Kolakowski et al., 1991, p. 124).

The term “conversion” needs to be applied in the environment of the media. 
In reference to truth, we need to talk about converted senders and recipients. 
Actually, the category of converted addressee is essential in the mass media 
of communication. The knowledge and interpretation of facts in regard to 
truth are to strengthen the voice of the public opinion and encourage so-
cial integration, improving human thinking, and shaping human conscience. 
Truth is not a weapon against man, only a weapon against falsehood and evil. 
To a great extent, the users’ individual activity in the media depends on their 
personal conversion. The mediasphere is the right place for one’s metanoia 
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(μετάνοια), a transformative change of mind, for a community of active me-
dia users becomes a guardian of truth and within it truth can crystallise. 
Media users all over the world experience the variety of information, so its 
common denominator ought to be truth. 

Dwight Macdonald (1906–1982), an American writer and journalist, theo-
rist and critic of mass culture, warned the general public against its threats. 
He said that mass culture is responsible for the greater and greater passivi-
ty of recipients in digital society. They are easily satisfied with any content, 
standards, and entertainment, which can be imposed on them (Macdonald, 
1958, p. 264). Such an attitude does not inspire the effort of conversion, but 
instead fosters an indifferent stand (neutrum) towards truth. Ubiquitous va-
riety is conducive to syncretism, in which truth has to sidestep and make way 
to the consumer’s satisfaction. Low-brow entertainment provided by images, 
sounds, speech, and writing reduces man’s existential quest to pleasure and 
has nothing to do with seeking the truth (Morin, 2005, p. 574). 

Rev. Prof. Józef Tischner (1931–2000), in his sermon delivered on 15 April 
1990, referred to the fact that people easily succumb to various misconcep-
tions and illusions. He said that “[v]arious fallacies, prejudices, and lies are so 
deeply rooted in man that man is prevented from seeing things as they really 
are” (Tischner, 2009, p. 256).8 “So much effort and so much power is needed 
to cut through those illusions, prejudices, and lies—just to get at simple truth” 
(Tischner, 2009, p. 253). Tischner is aware of the difficulty of conversion, that 
is man’s resistance to truth. Even though things may appear self-evident 
and the light of truth can reach every eye, and the sound of truth can reach 
every ear, people stick to their misconceptions and illusions (Tischner, 2009, 
p.  256). So there are illusions which the recipients are accustomed to and 
which bring profit to the broadcasters. They make up a sad picture of a reality 
in which mass communication is bereft of truth. Then a person becomes just 
a guinea pig to be experimented on using various means of communication. 
Using the media is like entering a cage in which the surfers’ data are gathered 
and analysed. Tischner says that such practices, characterised by egoism and 
self-absorption, turn the creators of illusions oblivious to the cost and scale 
of those illusions. Conversion is a turn towards truth. “We depart from some 
untruth to turn towards truth” (Tischner, 2009, p. 258). Using the means 

8	 All the quotations from this book are given in my translation.  
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of social communication is a great asset of mankind provided that it serves 
truth and leads to truth. Therefore a person participating in communication 
should be sure that whatever is provided by the media is true. A sound critical 
assessment is a prerequisite (Tischner, 2011, p. 218) then “you will know the 
truth, and the truth will make you free” (John 8:32) (New Revised Standard 
Version—Catholic Edition).

In his encyclical Redemptor hominis of 4 March 1979, Pope John Paul II 
notes that these words contain a fundamental requirement as well as a warn-
ing, because only integrity in the face of truth can guarantee true freedom 
(John Paul II, 1979, section no. 12). There is no freedom in being liberated 
from the value of truth. No truth can become a person’s truth if it is not 
acknowledged so by this person’s freedom (John Paul II, 1979, section no. 19). 
An honest relationship with regard to truth in any domain is a crucial prereq-
uisite of being present in the media when justice and social responsibility are 
taken into account. In his encyclical of 6 August 1993 which bears a telling 
title Veritatis splendor [The splendor of truth], John Paul II said that the con-
version of the media largely depends not only on the good intentions of the 
publishers and receivers which are targeted at man’s real good, but also on 
acts. If a human act is in conflict with the good of truth and is not ordered to 
truth, it is unworthy of a human person. Fidelity to truth is binding semper 
et pro semper, which means that no exceptions are allowed (John Paul II, 1993, 
section no. 82).

Conclusion

The media are important instruments of social communication and the basic 
criterion in their operations is truth, not politeness or compromise. When 
the borderlines of values become blurred, more space is given to subjectivistic 
and relativistic concepts. Looking at values in the light of universalism and 
objectivism makes it possible for us to perceive the difficulty of correct inter-
pretation. Faced with important issues regarding truth, it is to be assumed 
that in an environment dominated by fragmentary cognition the whole be-
comes the main point of reference. Though we experience a plurality of truths, 
there is only one truth. The media that are subjected to the operation of truth 
have the power to integrate and lead to truth. A spiker of truth is any per-
son who not only shares some content, but does so responsibly. An integral 
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outlook on the message of truth is closely linked to the dignity of a human 
person. The Latin term audio, which directly relates to gathering, accumulat-
ing, and verifying information, points to the important role of truth in the 
means of communication. A precious experience among media users should 
be conversion to truth. Both in the cultural and religious dimension, this 
conversion is tantamount to abandoning illusions and helps media users to 
make a distinction between good and evil. The media conversion, however, 
cannot affect intellectual cognition exclusively; it ought to involve all human 
life integrally, including human conscience. Truth speaks to the whole man, 
therefore only truthful messages can absolutely guarantee that media users 
are as respected as they should be. A turn towards truth is always a media 
conversion.
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Paulina Guzik’s Child sexual abuse in the Catholic Church: Key lessons and new 
perspectives from a crisis communications standpoint is an exceptionally ambi-
tious and timely monograph that makes a substantial contribution to media 
and communication studies. Its principal merit lies in bringing together cri-
sis communication theory, institutional analysis, media framing, and safe-
guarding practice in a single, globally oriented study.

Scope and contribution

The book is impressive in both scale and intellectual reach, spanning more 
than 900 pages and combining theoretical, historical, empirical, and nor-
mative dimensions. It addresses a major lacuna in scholarship by analyzing 
the Catholic Church’s child sexual abuse crisis specifically through the lens 
of crisis communication, rather than treating abuse only as a  legal, moral, 
or ecclesial problem. This framing is original and valuable, because it shifts 
attention from isolated scandal coverage toward communication as part of 
institutional governance and recovery.

The monograph’s contribution is also practical. It does not merely diagnose 
failure; it proposes communication principles, best practices, and a  struc-
tured path toward restoring trust, making it highly relevant for both scholars 
and practitioners.

Research design

Methodologically, the work is unusually rich and triangulated, combining 
in-depth interviews, surveys, document analysis, and media case studies. 
The author conducted 30 in-depth interviews and three survey instruments 
targeting safeguarding delegates and Vatican-accredited journalists, which 
gives the study empirical depth and an unusual international breadth. The 
use of both qualitative and quantitative approaches is appropriate for a sub-
ject in which institutional narratives, victim experience, and communicative 
practice intersect.

The author grounds her research in theories of crisis, crisis management, 
institutional communication, crisis communication and trust management, 
incorporating elements of leadership, whilst drawing on the classic definitions 
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of Barton, Fink and Elizalde, as well as the more recent approaches of Coombs 
and Holladay. In the theoretical section of the monograph (Chapter 1), she 
distinguishes between a crisis and a scandal, analyses leadership crises, the 
role of stakeholders (particularly those who have been wronged) and corpo-
rate apologies, and presents the stages of rebuilding trust within an organi-
sation following a scandal. 

A key element of the theoretical framework is the use of mass media theories: 
agenda setting, framing and gatekeeping, which serve to analyse media narra-
tives about the Church’s abuse crisis. The specific research objectives, described 
in the abstract and in Chapter 2 of the monograph, include: (C1) an assessment 
of the global status quo of the Church’s crisis communication (with a compar-
ison to the USA), (C2) the identification of best communication practices (with 
particular reference to the experience of the United States) and (C3) a com-
parison of media perceptions with the facts and changes within the Church. 

In the qualitative section, the author describes the selection of the sam-
ple and the conceptualisation of the in-depth interviews conducted with 
key stakeholders: victims, representatives of church structures, experts and 
journalists. The process of conducting the interviews, transcribing them and 
analysing the data is presented transparently, whilst maintaining a high de-
gree of ethical sensitivity to the subject of trauma. The author conducted 30 
in-depth interviews with seven categories of respondents (victims, victims 
involved in institutional activities, cardinals and bishops, directors of child 
and youth protection offices, victim liaison coordinators, directors and com-
munications specialists, academics—experts), carried out in the USA and Eu-
rope between 2020 and 2023. 

In the quantitative section, the author describes the sample selection, 
questionnaire design, method of distribution and analysis of responses, and 
then presents the results in a comprehensive Chapter 13.

In the quantitative section, three surveys were developed: for national 
(episcopal) child protection delegates from over 100 episcopal conferenc-
es (30% complete responses, all continents), for diocesan child protection 
delegates in the USA, for journalists accredited to the Holy See. The ques-
tionnaires enabled an assessment of the phase of the crisis, communication 
practices in use, protection structures, the extent to which bishops met with 
victims, the communication channels utilised, and journalists’ expectations.

The source material also includes: state and Church reports (including the 
John Jay Report, the MHG Report, CIASE, and the Portuguese and Spanish 
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reports), Church documents (including legislation from the pontificates of 
John Paul II, Benedict XVI and Francis—such as Vos Estis Lux Mundi, the abo-
lition of papal secrecy, the Vademecum), media reports and case studies (Ma-
ciel, McCarrick, Pell, Vanier, Rupnik, UN 2014, national cases), as well as the 
narratives of victims and perpetrators as an element of academic storytelling. 

The selection of methods and material is appropriate, ambitious and 
well-founded—it allows for the combination of global, comparative and local 
(including Polish) perspectives, and captures both the systemic dimension 
and the experiences of individuals. At the same time, this selection is also 
extremely valuable from a  media studies perspective—these are the most 
‘high-profile’ cases covered by the media worldwide and widely known. The 
author has carried out painstaking work in compiling both the case studies 
and possesses expertise in the selection of sources, covering both media doc-
umentation and church documents. 

Analytical strengths

One of the work’s strongest assets is its sustained attention to victims’ and 
survivors’ perspectives, which anchors the book ethically as well as analyti-
cally. The author’s insistence that communication should be victim-centered 
and truth-based gives the monograph a  distinctive normative coherence. 
Likewise, the analysis of media narratives through agenda-setting, framing, 
and gatekeeping is highly relevant to the study of how public understanding 
of clerical abuse is formed.

The chapters on the United States, Poland, and the Vatican summit of 2019 
are particularly valuable because they connect global theory to concrete in-
stitutional contexts. The final section, which synthesizes the findings into 
communication principles and best practices, is likely to be the most widely 
cited part of the book in applied research and professional training.

The ten crisis principles

A particularly valuable contribution of Guzik’s monograph is the formula-
tion of ten crisis communication principles, which the author presents as 
a normative and practical framework for institutions confronting the crisis 
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of child sexual abuse. Their importance lies in the fact that they do not re-
duce communication to image management; instead, they situate it with-
in truth, responsibility, repair, and institutional conversion. Read together, 
these principles create a coherent ethics of crisis communication that is both 
victim-centered and governance-oriented.

The first principle, to own the problem, is foundational because no credi-
ble communication can emerge from denial, minimization, or deflection. In 
crises of abuse, institutions often try to fragment responsibility, but Paulina 
Guzik rightly argues that only explicit acknowledgment of the problem opens 
the possibility of reform. This principle is not only rhetorical but structural: 
it requires leaders to recognize the crisis as their own institutional failure, 
not as an external reputational inconvenience.

The second principle, to put victims first, gives the monograph its strongest 
moral direction. It means that the primary reference point for every decision 
should be the dignity, safety, and voice of those harmed. In practical terms, 
this requires that communication be measured not by how well it protects 
institutional prestige, but by whether it helps survivors, prevents further 
harm, and avoids re-traumatization.

The third principle, to listen, listen, listen, reflects the book’s insistence 
that effective crisis response begins with receptivity rather than messaging. 
Listening here is not a symbolic gesture but an organizational discipline: in-
stitutions must create channels through which victims, families, experts, and 
communities can speak and be heard. Without this, communication remains 
one-way and defensive, which deepens mistrust rather than restoring it.

The fourth principle, to tune in emotionally, broadens the notion of institu-
tional communication beyond procedural correctness. Guzik emphasizes that 
abuse crises are not managed through facts alone, because trauma, shame, 
fear, anger, and grief are integral to the crisis environment. Communicators 
who fail to recognize this emotional dimension risk producing statements 
that are technically accurate but humanly inadequate.

The fifth principle, to speak from the audience’s point of view, is especial-
ly important for institutions that are accustomed to speaking in their own 
internal language. Crisis communication becomes effective only when it is 
translated into the categories, concerns, and expectations of those who are 
actually receiving the message. In this sense, the principle demands empathy, 
clarity, and a rejection of clerical or bureaucratic self-reference.
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The sixth principle, transparency is the only way, is central to the entire 
argument of the monograph. Transparency is presented not as a public-re-
lations tactic but as a precondition of credibility and trust recovery. Guzik 
shows that when institutions attempt concealment, partial disclosure, or 
strategic ambiguity, they may gain short-term control but lose long-term 
legitimacy.

The seventh principle, remember who you are: a loving mother, is one of 
the most distinctive and theologically loaded formulations in the book. It 
suggests that the Church must communicate not as a self-protecting bureau-
cracy but according to its own identity as a pastoral and maternal institution. 
This principle is powerful because it connects communication strategy with 
institutional self-understanding, implying that authentic messaging must 
emerge from the institution’s deepest values.

The eighth principle, perceptions are as important as facts, captures a core 
insight of modern crisis communication. Even when an institution believes it 
has handled a situation correctly, public perception may tell a different story, 
especially if previous conduct created distrust. Guzik’s point is not that facts 
are irrelevant, but that facts alone do not control meaning; publics interpret 
institutions through narratives shaped by history, media, and emotion.

The ninth principle, distinguish the court of law from the court of public 
opinion, is a crucial corrective to institutional defensiveness. Legal processes 
and communicative processes operate according to different logics and con-
fusing them often leads organizations to hide behind procedural formalism. 
The monograph convincingly shows that a strictly legalistic response may sat-
isfy internal compliance while failing to address moral responsibility, public 
concern, and survivor expectations.

The tenth principle, treat media seriously and fairly, reflects the author’s 
dual identity as scholar and journalist. Rather than viewing the media as an 
enemy, Paulina Guzik treats journalistic scrutiny as a legitimate part of the 
crisis environment and as a possible ally in accountability. This principle is 
especially important because it calls institutions to move from confrontation 
to professional engagement, recognizing that the media can expose abuse, 
amplify survivors’ voices, and pressure organizations toward reform.

Taken together, these ten principles function as more than a list of recom
mendations. They amount to a comprehensive model of crisis communication 
grounded in responsibility, empathy, transparency, and institutional conver-
sion. Their strength lies in the fact that they are not merely reactive; they 
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imply that communication itself must become part of the solution, not an in-
strument of concealment or self-defense. In that respect, Guzik’s framework 
is one of the most original and practically useful elements of the monograph, 
and it substantially increases the book’s value for both communication schol-
ars and institutional practitioners.

Overall assessment

Overall, Guzik’s monograph is a  major scholarly achievement that signifi-
cantly advances research in media and communication studies. The work is 
especially strong in its empirical ambition, international perspective, and 
practical relevance for institutions facing high-stakes crises. This monograph 
is of very high academic value and is distinctly original in nature.

Firstly, it combines in a single work: a systematic presentation of current 
knowledge on the sexual abuse of minors; an in-depth analysis of the Catholic 
Church’s case from both global and local perspectives; extensive empirical 
data from the author’s own research; and the author’s own proposal for com-
munication principles and procedures. Such a comprehensive yet coherent 
study at the intersection of crisis communication and the issue of abuse with-
in the Church has been lacking in the global literature to date—most works 
focus either on narrow case studies or on general public relations, failing to 
achieve a similar level of integration of theory, empirical research and prac-
tical recommendations. 

Secondly, the way in which the author weaves the perspective of victims 
into the communication analysis is particularly valuable: numerous examples 
of victims’ narratives, carefully selected case studies and the grounding of 
communication principles in the experiences of survivors ensure that the 
study is not merely ‘technical’, but deeply ethical. 

Thirdly, the communication proposal is not a simple ‘PR handbook’, but 
is embedded in a reflection on trust, abuse of power, organisational culture 
and the role of communication as part of governance, rather than a tool for 
‘quelling a  scandal’. The author clearly demonstrates that without linking 
communication to genuine reform, justice for victims and structural change, 
there can be no talk of rebuilding credibility. 

Fourthly, the chapter devoted to Poland is one of the most authoritative, 
comprehensive and well-documented studies on the subject: it highlights the 
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specific nature of the Polish case against the backdrop of other countries, 
taking into account historical and political contexts, the role of the media, 
church documents and key issues, as well as best practices that have emerged 
in recent years. 

Dr Paulina Guzik’s main academic achievement in the form of this mono-
graph is mature, original and makes a significant contribution to the devel-
opment of the social communication and media sciences, particularly in the 
areas of crisis communication, the mediatisation of religion and research into 
the Church’s institutional communication. 

The monograph also demonstrates the author’s ability to construct a com-
plex research project, make critical use of the literature, work with sensitive 
empirical material to high ethical standards, and formulate generalisations 
of theoretical and practical significance. 

For a  journal in media studies, this would be an appropriate conclusion: 
the book is not only a study of a crisis, but also a model of how communica-
tion research can engage moral urgency without abandoning analytical rigor.
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